
Gender Roles, Gender Expectations
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum 
Fostering responsibility by respecting young people’s rights to honest sexuality education. 

ADVANCE PREPARATION FOR LESSON:
Review the section in the 3Rs Teacher’s Guide on “Using Ground 
Rules with this Curriculum” (pages 14-15). Establish ground rules, 
group agreements, or classroom norms with your students prior to 
instruction and refer to them as often as needed

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Name at least two characteristics that are stereotypically
attached to boys and two that are stereotypically attached to
girls. [Knowledge]

2. Describe their own feelings about behaviors being ascribed to a
particular gender. [Affect]

Note to the Teacher: This lesson is designed to look at social roles 
and characteristics assigned to people based on their gender. It is 
intentionally set up to explore the gender binary, so the use of “boys” 
and “girls” is intentional.

A NOTE ABOUT LANGUAGE:
Language is really important and we’ve intentionally been very  
careful about our language throughout this curriculum. You may 
notice language throughout the curriculum that seems less familiar 
- using the pronoun “they” instead of “her” or “him,” using gender
neutral names in scenarios and role-plays and referring to “someone
with a vulva” vs. a girl or woman. This is intended to make the
curriculum inclusive of all genders and gender identities. You will
need to determine for yourself how much and how often you can
do this in your own school and classroom and should make
adjustments accordingly.

PROCEDURE:
STEP 1: Ask the students, “When a baby is born, what is the first
question we tend to ask?” Probe for, “Is it a boy or a girl?” Once you 
have heard this response, ask, “And to answer this question, where 
do we look – at the baby’s nose?” If students don’t feel comfortable 
responding (they may giggle because they know the answer but may 
not feel like they can say it), feel free to say, “We look at their genitals. 
If we see a penis, people will say ‘it’s a boy!’ and if we see a vulva, 
people will say, ‘it’s a girl!’ That moment will probably determine how 
the people in that baby’s life will interact with that child.” (2 minutes)

MATERIALS NEEDED:
• Lesson PowerPoint
• 3Rs Teacher’s Guide (pages 

14-15)

• White board and markers

• Homework: “Gender in the 
World Around Us” (one per 
student) 

TIME: 50 Minutes

TARGET GRADE:
Grade 6 – Lesson 1

www.advocatesforyouth.org

NSES ALIGNMENT: 
Students will be able to:

ID.8.CC.2  – Explain the range of 
gender roles.
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STEP 2: Say to the class, “Imagine for a moment that an alien landed from outer space
who’s doing some research on different creatures on our planet. One of these creatures 
the alien is researching is called (write the word “Boys” on the board or on a sheet of 
flipchart paper) a ‘boy’. How would we describe to someone who’s never encountered a 
boy before what boys are like?”

Ask the class to shout out answers to your prompt, “Boys are…,” telling them they shouldn’t 
worry about how any of them sound. Write all of the responses on the board or flipchart 
sheet. As you write, repeat the phrase, “boys are…” to continue to prompt the students. 
Continue to write until you have filled the flipchart sheet or board.

Thank the students for creating the list. Then say, “The alien appreciates all of the data 
you have shared. It just needs a bit more data before it heads back home.  The alien 
would also like to be able to describe what (write the word “Girls” on the board or on a 
sheet of flipchart paper) a ‘girl’ is like. How would we describe to someone who’s never 
encountered a girl before what girls are like?” As before, ask the class to shout out answers 
to your prompt, “Girls are…,” telling them they shouldn’t worry about how any of them 
sound. Write all of the responses on the board or flipchart sheet. As you write, repeat the 
phrase, “girls are…” to continue to prompt the students. Continue to write until you have 
either filled the sheet of newsprint or have two columns filled with words that are as close 
to equal in length to what was generated by the class for the “boys are” list.

Thank them for their work, and let them know that the alien has left happy with all its data. 
(20 minutes)

STEP 3: Ask the students to look at both lists. Ask, “What do you notice about the two lists?”

Note to the Teacher: Since these lists are generated by the students, what is shared 
can be different each time you do the activity. In some cases, there will be all 
positive things about one of the genders, and all negative things about the other. In 
other cases, it will be a mix.

Possible responses depend on what is recorded on the sheets. For example, “There are a lot 
of negative things about girls and more positive things about boys,” or “The stuff about 
boys seems to focus on ________, while the stuff about girls seems to focus on ________.” 

As the students identify themes they have noticed, ask, “Are there things on these lists 
that are stereotypes? That apply to some, but not all, boys or girls?” The students will 
acknowledge that, yes, this is the case.

Go to the boys list. Ask, “Are there things on this list that can apply to girls?” An example of 
this might be, “be athletic.” Ask, “Is it okay if a girl is [athletic; funny; strong]?” The class is 
likely to say it is.

Then go to the girls list. Ask, “Are there things on this list that can apply to boys?” An 
example of this might be, “Be sensitive.” Ask, “Is it okay if a boy is [sensitive; sweet; 
dramatic]?” The response to this will be mixed; girls will be more likely to say it is okay for 
guys to express themselves in different ways, while boys will be more likely to say certain 
things are not okay for boys to be or do. Lastly, ask your students to “Think, for a moment, 
about the experience of hearing these gendered messages and feeling like you were a 
different gender. If you felt on the inside like you were a girl, but everyone perceived you 
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as a boy and pushed you to be really masculine; or you felt on the inside that you were a 
boy and people pushed you to be more feminine. Or if you felt like you were both boy and 
girl, or somewhere in between boy and girl. What do you think that would be like?”

Note to the Teacher: The most important question you can ask as you process these lists 
is, “Why do you think this is?” In asking them to reflect on what they generated on the 
lists, you help them to challenge the gender norms that have been taught to them from 
their earliest ages. In addition, learned homophobia is likely to come up – where boys in 
particular will say that doing something on the “girl” list means that a boy is “gay.” Again, 
challenge this idea by asking, “Why?” and pointing out that they didn’t say the same about 
girls doing something that was on the boy list. (15 minutes)

STEP 4: Ask the students to take out a sheet of paper. On the front board, write the phrase, 
“If I were a _____, one thing I’d do that I can’t do now is…” Say, “We’ve talked a bit about how 
we act – or are supposed to act or be – based on our gender. This is only the beginning of 
what’s a really complex topic. What I’d like you to do now is think about what you perceive 
would be different if you were a different gender.”

Note to the Teacher: If students need the term “gender” defined, explain that it’s 
whether someone is a boy ,or a girl, or neither, or somewhere in between.

Ask them to copy down this phrase, fill in the name of a gender they are not and think 
about how they’d finish that sentence. Once they have come up with some ideas, ask them 
to complete the sentence stem with three things they perceive they’d be able to do if they 
were a different gender. 

Ask whether any of the students would volunteer to read one of the ideas. After a few 
students have gone, ask them to write their names at the top and hand in their sheets.  
(8 minutes)

STEP 5: Explain the homework assignment: they are to go home and do a mini scavenger 
hunt to find at least one thing that fulfills a stereotype for a particular gender and one 
that breaks a stereotype for a particular gender. Let them know they can use technology as 
they wish; for example, taking a photograph using a smart phone or tablet. Explain that if 
they only have one gender represented in their homes, they can provide an example from a 
favorite TV show, book, or something they’ve seen online. Distribute the homework sheets 
and close the class. (5 minutes) 

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT 
CONCLUSION OF LESSON:
The students’ participation in the all-class brainstorm and discussion that follows will 
help the teacher fulfill the Learning Objective 1. The homework assignment will measure 
Learning Objective 2. 

HOMEWORK:
“Gender in the World Around Us,” a homework sheet they are to complete at home in which 
they provide examples of gender role stereotypes where they live.
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Instructions: 

• Go around your home and find examples of things or people that fulfill gender role
stereotypes – for example, girls or women doing the kinds of things the class identified as
being “for girls” or boys or men doing the kinds of things the class identified as being “for
boys.”

• You can take pictures of these and attach them to your homework sheet, or provide
examples from TV shows, books, the internet or just people who live at home or visit you.

Example One: ____________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Example Two: ____________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Now, find two examples of girls or women doing things that would more likely be listed on 
the “boy” list. Again, you can take pictures of these and attach them to this sheet, or provide 
examples in the space provided.

Example One: ____________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Example Two: ____________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Gender in the World Around Us
Homework (Lesson 6-1) 

Name: _________________________  Date: ____________________

www.advocatesforyouth.org

Grade 6 - Lesson 1

4



Now, find two examples where boys or men are doing things that would more likely be 
listed on the “girl” list. Again, you can take pictures of these and attach them to this sheet, 
or provide examples in the space provided.

Example One: ____________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Example Two: ____________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Who do you think has more flexibility around gender, boys or girls? _____________________

Why do you think that is? How do you feel about it? ___________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

www.advocatesforyouth.org
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Change Is Good! 
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum 
Fostering responsibility by respecting young people’s rights to honest sexuality education. 

ADVANCE PREPARATION FOR LESSON:
• Print out the “Change Is Good” cards and cut them up.

• Mix the cards up and place an entire set in an individual
envelope. Be sure each group has a set of four header sheets
for each category as well (see below).

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Name at least one physical, social, cognitive and emotional
change young people go through during adolescence.
[Knowledge]

2. Identify at least two websites that contain additional
medically- accurate information about puberty and
adolescence for young people their age. [Knowledge]

A NOTE ABOUT LANGUAGE:
Language is really important and we’ve intentionally been very  
careful about our language throughout this curriculum. You may 
notice language throughout the curriculum that seems less familiar 
- using the pronoun “they” instead of “her” or “him,” using gender
neutral names in scenarios and role-plays and referring to “someone
with a vulva” vs. a girl or woman. This is intended to make the
curriculum inclusive of all genders and gender identities.
You will need to determine for yourself how much and how often
you can do this in your own school and classroom and should make
adjustments accordingly.

PROCEDURE:
STEP 1: Introduce the class by saying, “You are all at a time in your
lives where your body is going through some amazing changes. For 
some of you, this may have started already; for others, these changes 
may not start for a few years yet.  Some of these changes will make 
you feel really good about yourselves; it’s exciting to see yourself 
growing up! Other changes may feel weird, like you’re body’s a bit 
out of control at times. As we go through the lesson, and as you 
experience these changes, try to always remember that all of these 
changes are normal. They are all important parts of growing up that 
everyone goes through. This time of growth is called ‘puberty’ and 
it’s started by the natural chemicals in our bodies called ‘hormones.’”      
(5 minutes)

STEP 2: On the board, write the words Physical, Social, Cognitive, 
and Emotional in a vertical line, one beneath the next. Say, “Although 

MATERIALS NEEDED:
• Lesson PowerPoint

• Prepared “Change Is Good” 
cards and header sheets 
(one set per group of 3 
students)

• Letter-sized envelopes in which 
to place the sets of cards

• Scotch tape (one roll per group 
of 3 students)

• “Change Is Good” Answer 
Key

• Homework: “Where Can I Learn 
More about Me?” (one per 
student, in English or Spanish)

• Optional Homework Handouts: 
“All About Puberty” and “What 
Is Puberty” (for students 
who do not have Internet 
access) 

TIME: 50 Minutes

TARGET GRADE:
Grade 6 – Lesson 2

www.advocatesforyouth.org
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a great deal of emphasis tends to be placed on the physical changes of puberty, the 
changes we go through during this time are not simply physical, they are also social, 
cognitive, and emotional. Social changes have to do with how we interact with others. 
Cognitive changes have to do with how we think, process information, and learn. 
Emotional changes have to do with feelings and our awareness of what may or may not 
cause us to feel certain things.” 

Ask the students if anyone can give you an example of a physical change of puberty. Write 
that on the board next to the word Physical. Ask what they think might change socially 
when you start adolescence/going through puberty. If they cannot think of one, say, “You 
may end up spending – or wanting to spend – more time with your friends than with your 
family.” 

Next, ask what they think might change cognitively when they start adolescence/going 
through puberty. If they cannot think of an example, tell the class that an example of a 
cognitive change might be some temporary fogginess in how they think – followed by a 
clearing of that fogginess as they get older. Explain that an example of this fogginess might 
include forgetting to bring things with them when they go to or from school. Finally, ask for 
an example of an emotional change. If they cannot think of one, tell them that they may end 
up feeling very strong emotions out of nowhere, both positive and negative. Say, “While 
there’s a stereotype that only girls feel these strong emotions, students of all genders 
usually experience this at different times during adolescence.” (12 minutes)

STEP 3: Tell the class that you will now be doing an activity in which they will be given a  
number of changes people go through during adolescence and puberty and they will work in 
small groups to decide which category of change they are. Divide the class into groups of 
three students per group, and provide each small group with an envelope containing a 
complete set of “Change Is Good” cards, four header sheets (Physical, Social, Cognitive and 
Emotional), and one roll of tape. Ask the students to spread the header sheets on the desk 
(or floor) in front of them. They should then take out the cards, read through them together, 
and decide which kind of change each is. Tell them that once they all agree, they should tape 
each card on the corresponding header sheet. Remind them to look up at the board 
if they forget the definitions of any of the header terms.  Tell them they will have about 10 
minutes in which to do this work. (13 minutes)

Note to the Teacher: The Physical change header will have the most responses attached to 
it; feel free to add a second Physical header sheet, or instruct students to tape some cards to 
the front and some to the back of the sheet.

STEP 4: After about 10 minutes, stop the students and ask for a group to volunteer to 
report back what was on their Physical changes sheet. Make corrections as necessary using 
the “Change Is Good” Answer Key. Have a second group read their responses to what was on 
their Cognitive changes sheet, making corrections as necessary. Ask a third group to go 
through their responses on their Emotional changes sheet, making corrections as needed. 
Ask a fourth group to go through their responses on their Social changes sheet, also making 
corrections as necessary. (18 minutes)

Note to the Teacher: Sometimes these categories overlap. For example, hormones are 
physical but affect emotion. It’s okay if it doesn’t perfectly match the Answer Key as long as 
the responses are reasonable. 

Change Is Good!
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum
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STEP 5: Distribute the homework sheet, “Where Can I Learn More about Me?” and tell the
students they each need to complete this sheet with a parent or caregiver and bring it in for 
the next class. (2 minutes)

Note to the Teacher: It’s good for students to explore these websites, so it you can, do this 
in class if you have a large population of students who might not have access to the Internet 
at home. There are also handouts to accompany the homework for students without 
Internet access. 

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT 
CONCLUSION OF LESSON:
Teachers will assess understanding through the large group activity which achieves 
Learning Objective 1. For a more individualized assessment, students can put their names 
on the envelope they received, place their sheets/cards in the envelope, and hand them in 
at the end of class.

The individual homework assignments will help assess the achievement of Learning 
Objective 2.

HOMEWORK:

“Where Can I Learn More about Me?” homework sheets, for each student to complete online 
at home with a parent/caregiver and return during the next class session. If the parent/care-
giver is more comfortable reading in Spanish, please give the student the Spanish version. 
If a student does not have access to the Internet at home, please give them the optional 
homework handouts to help answer the homework questions.

Change Is Good!
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum

www.advocatesforyouth.org
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Instructions: With a parent or guardian, visit https://tinyurl.com/WhatIsPuberty and click 
on a few links that look interesting to you. Then please answer the following questions: 

1. Do you think what you found there reinforces what we talked about in class today?
Why or why not?

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

2. How can you tell this is a reliable website for information about puberty?

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

Next, visit http://kidshealth.org/kid/grow/body_stuff/puberty.html and click on a few links 
that look interesting to you. Then please answer the same questions: 

3. Do you think what you found there reinforces what we talked about in class today?
Why or why not?

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

4. How can you tell this is a reliable website for information about puberty?

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

Parent/Guardian Signature: ____________________________________________

Where Can I Learn More about Me?
Homework (Lesson 6-2)

Name: ____________________________   Date: ____________________________

www.advocatesforyouth.org

Grade 6 - Lesson 2

http://tube.sandi.net/video/videos/3561/family-life-what-is-puberty?
https://kidshealth.org/en/kids/puberty.html
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All About Puberty

Time to Change
OK, so it's a funny word — but what is puberty, anyway?

Puberty (say: PYOO-ber-tee) is the name for the time when your body begins to develop and change as you move
from kid to adult. We're talking about stuff like girls developing breasts and boys starting to look more like men.
During puberty, your body will grow faster than at any other time in your life, except for when you were a baby.

It helps to know about the changes that puberty causes before they happen. That way, you know what to expect. It's
also important to remember that everybody goes through these changes. No matter where you live, whether you're a
boy or a girl, whether you like vanilla or double-fudge-chunk ice cream, you will experience them. No two people are
exactly alike, but one thing everyone has in common is that we all go through puberty.

Usually, puberty starts between ages 8 and 13 in girls and ages 9 and 15 in boys. This wide range in ages may help
explain why some of your friends still look like young kids whereas others look more like adults.

When your body is ready to begin puberty, your pituitary (say: pih-TOO-uh-ter-ee) gland (a pea-shaped gland
located at the bottom of your brain) releases special hormones. Depending on whether you're a boy or a girl, these
hormones go to work on different parts of the body.

Changes for Boys and Girls
For boys, the hormones travel through the blood and tell the testes (say: TES-teez), the two egg-shaped glands in
the scrotum (the sac that hangs under the penis), to begin making testosterone (say: tess-TAHS-tuh-rone) and
sperm. Testosterone is the hormone that causes most of the changes in a boy's body during puberty, and men need
sperm to be able to reproduce (be the father of a baby).

In girls, these hormones target the two ovaries (say: OH-vuh-reez), which contain eggs that have been in the girl's
body since she was born. The hormones cause the ovaries to start making another hormone, called estrogen.
Together, these hormones prepare a girl's body to start her periods and be able to become pregnant someday.

Boys and girls both begin to grow hair under their arms and their pubic areas (on and around the genitals). It starts
out looking light and thin. Then, as kids go through puberty, it becomes longer, thicker, heavier, curlier, and darker.
Eventually, boys also start to grow hair on their faces.

It's Just a Growth Spurt
A spurt is a short burst of activity or something that happens in a hurry. And a growth spurt is just that: Your body is
growing and it's happening really fast!

When you go through puberty, it might seem like your sleeves are always getting shorter and your pants are
creeping up your legs. That's because you're having a growth spurt that lasts for about 2 to 3 years. When that
growth spurt is at its peak, some kids grow 4 or more inches (10 or more centimeters) in a year! At the end of your
growth spurt, you'll have reached your adult height — or just about.

But your height isn't the only thing that changes during puberty.

With all this quick growth, it can seem like one part of your body — your feet, for instance — are growing faster than
everything else. This can make you feel clumsy or awkward. This is normal, too! The rest of your body will eventually
fill out and shape up, and you'll feel less klutzy.

Taking Shape
Your body also fills out and changes shape during puberty. A boy's shoulders will grow wider and his body will
become more muscular. He may notice a bit of breast growth on his chest. Don't worry, this is normal — and it goes
away for most boys by the end of puberty.

In addition, boys' voices crack and eventually become deeper, their penises grow longer and wider, and their testes
get bigger. All of these changes mean that their bodies are developing as they should during puberty.

KidsHealth.org
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Girls' bodies usually become curvier. Their hips get wider and their breasts develop, starting with just a little swelling
under the nipples. Sometimes one breast grows more quickly than the other, but most of the time they even out.
Girls may start wearing bras around this time, especially if they are involved in sports or exercise classes.

With all this growing and developing going on, some girls may be uncomfortable with how their bodies are changing,
but it's unhealthy for girls to diet to try to stop any normal weight gain. If you have any questions about puberty or
are worried about your weight, talk to your parent or doctor.

One question a girl will have is: When will I get my first period? This usually happens about 2 years after her breasts
start to develop. The menstrual (say: MEN-strul) period, or monthly cycle, is when blood is released through the
vagina. That may sound alarming, but it's normal and it signals that a girl is growing up and her body is preparing so
that she can have a baby someday.

Here's what's going on: Each of a girl's two ovaries holds thousands of eggs. During the menstrual cycle, an egg is
released from one of the ovaries and begins a trip down the fallopian (say: fuh-lo-pee-un) tube to the uterus, also
called the womb. A girl has two fallopian tubes, one connecting each ovary to the uterus.

Before the egg even leaves the ovary, though, hormones stimulate the uterus to build up its inner lining with extra
blood and tissue. If the egg gets to the uterus and is fertilized by a sperm cell, it may plant itself in that lining and
grow into a baby. The extra blood and tissue nourishes and protects the baby as it develops.

But most of the time the egg is only passing through. When the egg doesn't get fertilized, or if the fertilized egg
doesn't become planted in the lining, the uterus no longer needs the extra blood and tissue, so the blood leaves the
body through the vagina. This blood is known as a girl's period. A period usually lasts from 2 to 7 days. About 2
weeks after the last period, a new egg is released as the cycle repeats itself.

Face Up to Changes
Another thing that may come with puberty is acne (say: AK-nee) — or pimples — caused by all those hormones at
work in the body.

Skin gets oilier and pimples sometimes start showing up when puberty begins, and you may get them throughout the
teenage years. You might see pimples on your face, your upper back, or your upper chest.

To help control pimples, wash your face twice a day with warm water and a mild soap or cleanser. Don't squeeze,
pick, or pop your pimples. Your doctor can also offer suggestions for clearing up acne. The good news is that acne
usually gets a lot better as you get older.

Putting the P.U. in Puberty
P.U.! A lot of kids notice that they have a new smell under their arms and in other places when they hit puberty —
and it's not a pretty one. That smell is body odor (you may have heard people call it B.O.) and everyone gets it.

As you enter puberty, the puberty hormones stimulate the glands in your skin, including the sweat glands under your
arms. When sweat and bacteria on your skin get together, it can smell pretty bad.

So what can you do to feel less stinky? Well, keeping clean can stop you from smelling. You might want to take a
shower every day, either in the morning before school or at night before bed. Wearing clean clothes and showering
after you've been playing sports or exercising is also a good idea.

Another way to cut down on body odor is to use deodorant. If you use a deodorant with antiperspirant, it will cut
down on sweat as well.

There's More?
Boys and girls will also notice other body changes as they enter puberty. Girls sometimes might see and feel white or
clear stuff coming from the vagina. This doesn't mean anything is wrong — it's called vaginal discharge and is just
another sign hormones are changing your body.

Boys will begin to get erections (this is when the penis fills with blood and becomes hard). Sometimes erections
happen when boys think about sexual things or they can happen for no reason at all. Boys also may experience
something called nocturnal emissions (or wet dreams). This is when the penis becomes erect when a boy is sleeping
and he ejaculates. When a boy ejaculates, semen — the fluid that contains sperm — comes out of the penis. That's
why they're called wet dreams — they happen when you're sleeping and your underwear or the bed might be a little
wet when you wake up. Wet dreams occur less often as boys move through puberty and they eventually stop.

Change Can Feel Kind of Strange
Just as those hormones change the way your body looks on the outside, they also create changes on the inside.
During puberty, you might feel confused or have strong emotions that you've never had before. You might feel overly
sensitive or become upset easily.

http://kidshealth.org/en/kids/breasts-bras.html
http://kidshealth.org/en/kids/diet.html
http://kidshealth.org/en/kids/fat-thin.html
http://kidshealth.org/en/kids/menstruation.html
http://kidshealth.org/en/kids/word-acne.html
http://kidshealth.org/en/kids/discharge.html
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Some kids lose their tempers more often and get angry with their friends or families. You also may feel anxious
about how your changing body looks.

Sometimes it can be hard to deal with all these new emotions. It's important to know that while your body is
adjusting to the new hormones, so is your mind. Try to remember that people usually aren't trying to hurt your
feelings or upset you on purpose. It might not be your family or friends — it might be your new "puberty brain"
trying to adjust.

You might also have sexual feelings that you've never felt before. And you will probably have lots of questions about
these new, confusing feelings about sex.

It's easy to feel embarrassed or nervous when talking about sex. It's important to get your questions answered, but
you need to be sure you have all the right information. Some kids can talk to their parents about sex and get all their
questions answered.

But if you feel funny talking to your parents about sex, there are many other people you can talk to, like your doctor,
a school nurse, a teacher, a school counselor, or some other adult you feel comfortable talking with.

Developing Differently
People are all a little different from each other, so it makes sense that they don't all develop in the same way. During
puberty, everyone changes at his or her own pace. Maybe some of your friends are getting their period, and you
haven't developed breasts yet. Maybe your best friend's voice has changed, and you think you still sound like a kid.
Or maybe you're sick of being the tallest girl in your class or the only boy who has to shave.

In a few cases, kids who are developing very early or who are very late in starting have a problem that may need to
be checked or treated. If you are concerned about that possibility, talk with your parents and schedule a visit with
your doctor. Your doctor knows all about puberty and can help determine if you are developing normally.

But just about everyone catches up eventually, and most differences between you and your friends will even out.
Until then, hang in there. Puberty can be quite a wild ride!

Reviewed by: Steven Dowshen, MD
Date reviewed: October 2015

Note: All information on KidsHealth® is for educational purposes only. For specific medical advice, diagnoses, and
treatment, consult your doctor.
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Puberty is the time when you physically become an adult. During puberty, your body goes through lots of 
changes. And your emotions might feel stronger and more intense. People usually start going through 
puberty between ages 8 and 14. Females often start puberty before males do.

Puberty doesn’t happen all at once — it comes in stages and takes many years. You might have some signs of 
puberty at an early age, while other changes show up years later. Bodies are unique, so puberty is different 
for each person. Everyone goes through puberty at their own pace.

Puberty is a normal part of life. But it’s still common to feel anxious, excited, and confused about it. Knowing 
what to expect can make puberty changes seem less weird or stressful. And talking to your parents or other 
adults you trust also helps. After all, they’ve gone through puberty too. So they probably understand how 
you feel, and have good advice.

What happens to my body during puberty?

There’s no way around it — your body’s gonna change a lot during puberty. Here’s what to expect:

All bodies:

You may get acne (AKA zits or pimples) on your face and body. If pimples are stressing you out or causing
problems in your life, talk to a doctor.

You start to sweat more, and you may have body odor (when your sweat smells bad). You may want to
shower more and start using deodorant.

Hair grows under your armpits.

Hair grows around your genitals  — this is called pubic hair .

You may grow more hair on your arms and legs, and the hair may get darker.

You may feel some pain in your arms and legs as you grow (AKA “growing pains”)

What is Puberty?



3/2/2018 Puberty In Females and Males | Get Facts and Info About Puberty

https://www.plannedparenthood.org/learn/teens/puberty 3/4

Males:

Your voice gets lower or deeper. It may crack sometimes while it’s changing, but that’s totally normal and 
eventually goes away. Your Adam’s apple (bump in your throat) might get bigger and more visible as this 
happens.

Your penis and testicles get bigger.

Hair may grow on your face, chest, and back.

Your chest and shoulders get broader.

You may have swelling around your nipples during puberty. This can look like the start of breasts,  but it 
usually goes away. This happens to about half of males, and it can last for a few months or up to a few 
years.

Females

Your breasts develop and get bigger.

Your hips get wider and your body may become more curvy. You start getting 

your period.

Your labia may change color and grow bigger.

Puberty and your feelings

Puberty is controlled by hormones, and these hormones affect your feelings as well as your body. During
puberty, your emotions may become stronger and more intense. It’s common to go through mood swings —
when your feelings change quickly and randomly.

During puberty, you’ll probably start having more sexual thoughts and urges. You may feel attracted to

. And you might notice that you’re sexually excited (AKA horny or turned on) a lot. As you get older,
these feelings probably won't be as strong. Some people

 

.

males, females, or both — this is sometimes called having a  crush 

 masturbate

to release this sexual tension and explore their sexuality. Others wait for the feelings to pass. Either way is 
totally normal.

Puberty can be a very confusing time in your life. Your emotions may seem like they’re out of control. One 
minute you feel on top of the world, and the next minute you’re down in the dumps. Feeling this way is hard, 
but you don’t have to go through it alone. Talking with adults you trust may help you sort out your feelings. 
Parents, grandparents, aunts, uncles, cousins, brothers, sisters, teachers, and counselors can comfort and 
support you. You can also talk with someone at your local Planned Parenthood health center (/health-center)

Finding activities that are fun and healthy can help you deal with stress and your feelings, and release extra 
energy. Physical activity, writing, music, art, or talking with friends are great ways to express your emotions 
and feel good about yourself.

Was this information helpful?
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Sexual and Reproductive Anatomy 
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum
Fostering respect and responsibility through age-appropriate sexuality education.

A NOTE ABOUT LANGUAGE:
The terms “boy” and “girl” are used intentionally in this lesson to 
make it accessible for 6th grade students, who are more concrete 
learners than students in higher grade levels. While we use the terms 
“male” and “female” when referring to particular anatomy (the “male” 
or “female” reproductive systems, for example), it is important to 
remember that someone can have a penis even if they don’t identify as 
a boy or a vulva even if they don’t identify as a girl. 

ADVANCE PREPARATION FOR LESSON:

Teacher should be familiar with the functioning of the reproductive 
systems and be prepared to respond to questions.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Correctly identify at least two parts of the biological male
reproductive system. [Knowledge]

2. Correctly describe the functions of at least two parts of the
biological male reproductive system. [Knowledge]

3. Correctly identify at least two parts of the biological female
reproductive system. [Knowledge]

4. Correctly describe the functions of at least two parts of the
biological female reproductive system. [Knowledge]

5. Identify at least one reliable, accurate source of information
about reproductive anatomy. [Knowledge]

PROCEDURE:
STEP 1:  Introduce the lesson by saying “We have hundreds of
different body parts. Can someone tell me a body part that almost 
everyone has?” 

Note to the Teacher: Possible responses will range from nose, ears, 
elbow, heart, lungs, etc. to skeletal or circulatory system. All answers 
are good as the point is to demonstrate how similar humans are to 
each other. A student may point out that not everyone has arms, 
fingers, etc. Acknowledge that this is certainly true, but that most 
people have these parts. (2 minutes)

STEP 2:  Say, “While there are hundreds of parts that almost
everyone has in common, there are only a few parts that just 

MATERIALS NEEDED:
• Lesson PowerPoint

• Projector and screen

• Computer with 
PowerPoint

• “Female Diagram” and “Male 
Diagram” worksheets (one 
each per student)

• Colored pencils (or crayons) for 
each student

• “Body Parts” Homework 
Answer Key

• Homework: “Body Parts” (one 
per student, in English or 
Spanish)

TIME: 50 Minutes

TARGET GRADE:
Grade 6 – Lesson 3

www.advocatesforyouth.org

NSES ALIGNMENT: 
Students will be able to:

AP.5.CC.1 – Describe male and 
female reproductive systems 
including body parts and their 
functions.

AP.5.A1.1 – Identify medically-
accurate information about 
female and male reproductive 
anatomy.
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biological males have that biological females don’t have and there are only a few parts 
that just biological females have that biological males don’t have. Today, we are going 
to talk about those biological male and biological female parts which are part of our 
reproductive system.” Tell them that the reproductive system includes those body parts 
that are used in reproduction; that is, in making and having babies. Say, “Most people have 
either biological male reproductive parts or biological female reproductive parts and 
that most people who have biological male reproductive parts are boys and most people 
who have biological female reproductive parts are girls, but sometimes people can have 
reproductive parts that don’t match who they are.”  (1 minute)

STEP 3:  Distribute the Male Diagram worksheet and colored pencils or crayons. Ask the 
students to color each part as you discuss it and to write the name on their sheet by the 
correct part. Show the Male Anatomy PowerPoint slide. Point to the penis, say the word, and 
explain what it is.

Note to the Teacher: When the word “penis” is first said out loud, there is likely to be a 
big reaction – giggling, laughter, embarrassment. This is perfectly ok. Allow the students a 
few moments to laugh and get it out of their systems, then ask: “Why do we laugh when we 
hear the word ‘penis?’” Be prepared to have a brief discussion about this. It is important to 
acknowledge their discomfort and normalize use of the proper terms. Tell students, “It is 
perfectly ok to feel embarrassed or uncomfortable since we hardly hear the word “penis” 
or some of the other words we will discuss but it is important to learn them and practice 
saying them.”

Point to the opening in the penis and say, “This is the opening to the urethra. Does anyone 
know what comes out from here?” Take a few responses and say, “It is the opening at the 
tip of the penis where the urine, or pee, comes out. Once a male goes through puberty, the 
urethra is also where semen comes out, semen contains sperm. Sperm are tiny cells that 
are needed if a male decides they want to make a baby.”

Point to the testicles and pronounce the term. Say, “These are the testicles. Does anyone 
know what they do?” Take a few responses and say, “The testicles are two little round 
organs that make sperm. It takes a sperm and an egg to make a baby.” Point to the scrotum 
and pronounce the term. Say, “The scrotum is the pouch of skin that holds the testicles 
and keeps them the right temperature to make sperm. The seminal vesicles secrete a 
thick fluid that nourishes the sperm.” Point back to the urethral opening and show on the 
diagram how sperm can be made in the testicles and travel through the male reproductive 
system to leave the body through the urethral opening. Also, point out the bladder and 
explain that this is where urine, or pee, is stored. Show how urine also travels from the 
bladder, through the urethra, and out of the body. 

Explain that these parts of the body are called genitals. Then, explain that the anus (not 
shown), is the opening where the solid waste, or poop, leaves the body when someone 
makes a bowel movement. The anus and the bladder are not part of the reproductive 
system.  

Next, show the slide with the circumcized and uncircumcized penis and explain, “If a baby 
is born with a penis, there is usually a layer of skin that covers the head of the penis. 
This is called the foreskin. Some families choose to have the foreskin removed from the 
penis, usually shortly after the baby is born. The process of removing the foreskin is called 

Sexual and Reproductive Anatomy
A Lesson Plan from Rights, Respect,  
Responsibility: A K-12 Curriculum

www.advocatesforyouth.org
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circumcision.” (15 minutes)

STEP 4:  Distribute the Female Diagram worksheet. Ask the students to color each part 
as you discuss it and to write in each name by the correct part. Show the Female Anatomy 
PowerPoint slide. 

Point out an ovary. Pronounce the word then say, “Does anyone know what the ovary 
does?” Take a few responses and say, “The ovaries are two little round organs that store 
ova. Ova are another word for eggs. The ova are very small, about the size of a period at 
the end of a sentence, and are needed if a grown female decides she wants to make a baby. 
The female provides the egg, which can join with the male’s sperm to make a baby. Once 
a female goes through puberty, the ovaries start to send out one egg each month to the 
uterus.”

Next, say, “Before a baby is born, it is called a fetus.” Point to the uterus in the interior view.  
Say, “Inside the female’s body is the uterus, the place where a fetus can grow if a person is 
pregnant.”

Next, point out the vagina.  Pronounce the word and say, “This is the passageway between 
the uterus and the vaginal opening through which a baby comes out when it is time to  
be born.”  

Next, show the Exterior Female Anatomy PowerPoint slide. Point out the vulva. Pronounce 
the word and say, “This is another term for the female’s genitals. These parts are on 
the outside of her body.” First, point to the urinary, or urethral opening. Say, “This is the 
opening in the female body where urine leaves the body. Just like males, females have 
a urethra that connects to the bladder and carries urine outside the body through the 
urethral opening.” Then, point to the vaginal opening and say, “This is the opening to 
the vagina through which a baby is born and through which blood passes when a girl 
menstruates each month.” Then point to the clitoris and say “This is the clitoris, located 
above the urethral opening, and it is very sensitive.” 

Finally, point to the anus. Explain that this is the opening in the body where solid waste, or 
poop, comes out in a bowel movement. Tell students that the anus and the urethra are not 
part of the female reproductive system. (15 minutes)

STEP 5:  Ask the students to name the parts of the male and female genitals as you point 
to them. Help them to pronounce each word correctly by having the group say each word 
together several times and ask for a volunteer to say what the function is for each. Then 
ask: “What are some good places someone could go if they wanted to learn more about the 
reproductive system?” 

Note to the Teacher: Responses that you want to encourage are books from the library 
or the bookstore, films or DVDs that they see in school, the School Nurse, or their doctor. 
If students suggest the Internet, make sure to reinforce that the Internet does have some 
reliable and accurate information but it also has a lot of  bad and wrong information, so 
the Internet is only a good source if they find a reliable website. The same for television or 
even magazines. Students will get Student Support website cards in a later lesson, but our 
Student Support website (www.sandiegounified.org/Support) has medically accurate links 
that students can use for this assignment. 

Sexual and Reproductive Anatomy
A Lesson Plan from Rights, Respect,  
Responsibility: A K-12 Curriculum
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If students suggest friends or older siblings, tell them that, although we learn a lot from 
our friends, classmates and older siblings, they often don’t have accurate information 
so they are not generally a good source. Tell students if they learn something about the 
reproductive system from someone their age or from an older child or teenager, to check it 
out with an adult or look in a book, to find out if it is accurate. 

Conclude the lesson by encouraging students to learn about their bodies and tell them that 
it is good to know the names of their body parts, to take care of their bodies and to feel 
proud of them. (7 minutes)

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT 
CONCLUSION OF LESSON:
The homework assignment is designed to assess all Learning Objectives 1-5 from each 
student individually. 

HOMEWORK:
Distribute the “Body Parts” homework sheet. For homework, have students work with a 
family member to identify whether each part belongs to the male or female reproductive 
system, to identify the function for each part, and to locate one source of accurate 
information about reproduction. If the parent/caregiver is more comfortable reading in 
Spanish, please give the student the Spanish version.  

Sexual and Reproductive Anatomy
A Lesson Plan from Rights, Respect,  
Responsibility: A K-12 Curriculum
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Body Parts
Answer Key
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ONLY BOYS 
HAVE THIS

 
ONLY GIRLS 
HAVE THIS

 
EVERYONE 
HAS THIS

 

DESCRIPTION 
OR FUNCTION
(from list on back)

BODY PART

1. URETHRA

2. PENIS

3. TESTICLES

4. VULVA

5. SCROTUM

6. VAGINA

7. ANUS

8. GENITALS

9. CLITORIS

10. OVARIES

11. BLADDER

A

J

B

G

K

H

C

D

I

F

E
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Female Diagram
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Male Diagram
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Body Parts
Homework (Lesson 6-3)

Name _____________________________   Date ____________________

www.advocatesforyouth.org

 
ONLY BOYS 
HAVE THIS

 
ONLY GIRLS 
HAVE THIS

 
EVERYONE 
HAS THIS

 

DESCRIPTION 
OR FUNCTION
(from list on back)

BODY PART

1. URETHRA

2. PENIS

3. TESTICLES

4. VULVA

5. SCROTUM

6. VAGINA

7. ANUS

8. GENITALS

9. CLITORIS

10. OVARIES

11. BLADDER

One good place to get accurate information about reproduction is:

___________________________________________________________

Instructions: 
• Work with a parent or caregiver to complete this activity.
• Check the box that correctly identifies who has each body part.
• Enter the letter from the “Descriptions and Functions” list on the back of this sheet 

that correctly identifies the description or main function for each body part.
• Locate one source of accurate information about reproduction.   

Grade 6 - Lesson 3
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Descriptions and Functions: 

A.   Carries urine from the bladder to the outside of the body.

B.   Two small round organs that produce sperm, which are needed to make a 
       baby.

C.   Opening where solid waste (poop) leaves the body.

D.   The reproductive system parts on the outside of the body.

E.   The organ that stores urine (pee).

F.   The organs that store the eggs (ova).

G.   Part on the outside of the body that contains the vaginal opening, the  
      urethral opening, and the clitoris.

H.   The passageway between the uterus and the vaginal opening through  
       which a baby comes out when it is time to be born.

I.   A very sensitive part of the body.

J.   Part that contains the urethra through which urine leaves the body. (In  
      grown males, semen with sperm in it also leave the body through this 
part.)

K.   Pouch of skin that holds the testicles.

www.advocatesforyouth.org
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Partes del cuerpo 

Tarea (Lecci6n 6-3) 

Nombre ______________ Fecha _________ _ 

I nstrucciones:

o Marca el recuadro que identifique correctamente quien tiene cada parte del cuerpo

o Escribe la letra de la lista de "Descripciones y Funciones" al reverso de esta hoja
que identifique correctamente la descripci6n de la funci6n principal de cada parte
del cuerpo.

o Encuentra una fuente de informaci6n correcta sabre la reproducci6n.

SOLO LOS SOLO LOS TODOS 
DESCRIPCION 

PARTE DEL NINOS NINAS TIENEN 
O FUNCION 

CUERPO (de la I ista al 
TIENEN TIENEN ESTO ""'"rcnl 

1. URETRA

2.PENE

3. TESTiCULO s

4. VULVA

5. ESCROTO

6. VAGINA

7.ANO

8.Gl!NITALl!S

9. CLiTORIS

10. OVARIOS

11. VEJIGA

Un buen lugar para obtener informaci6n rigurosa sobre la reproducci6n es: 

(�
1 
Advocates

�forYouth 
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Descripciones y Funciones: 

A. Lleva la ori na de la vejiga hacia afuera del cuerpo.

B. Dos pequenos 6rganos redondos que producen esperma, el cual es
necesario para crear un bebe.

C. Apertura por donde los residuos s61idos (pop6) salen del cuerpo.

D. Las partes del sistema reproductivo que est.in fuera del cuerpo.

E. El 6rgano que almacena la orina (pipf).

F. Los 6rganos que almacenan los 6vulos (huevos).

G. Parte afuera del cuerpo que contiene la apertura vaginat la apertura
de la uretray el clftoris.

H. El pasaje entre el utero y la apertura vaginal a traves del cual sale el
bebe al momento de nacer.

I. Una parte muy sensible del cuerpo.

J. Parte que contiene la uretra por donde la orina sale del cuerpo. (En los
varones adultos, el semen con esperma en el tam bi en sale del cuerpo a
traves de esta parte).

K. Bo Isa de pie I q ue sostiene los testrculos.

(�
1 
Advocates

�forYouth 
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Puberty and Reproduction 
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum
Fostering respect and responsibility through age-appropriate sexuality education.

ADVANCE PREPARATION FOR LESSON:
Print out the Steps to Human Reproduction Cards and cut them out. 
Make enough sets for each small group.

You should be familiar with the functioning of the reproductive 
system and human reproduction and be prepared to respond to 
questions. A review can be found at http://www.sexualityandu.ca/
sexual-health/all-about-puberty/sexual-reproduction. 

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Describe how puberty prepares the human male body for the
potential to reproduce. [Knowledge]

2. Describe how puberty prepares the human female body for the
potential to reproduce. [Knowledge]

3. Describe the process of human reproduction by identifying the
correct order of steps involved in conception. [Knowledge]

A NOTE ABOUT LANGUAGE:
The terms “boy” and “girl” are used intentionally in this lesson to 
make it accessible for 6th grade students, who are more concrete 
learners than students in higher grade levels. While we use the terms 
“male” and “female” when referring to particular anatomy (the “male” 
or “female” reproductive systems, for example), it is important to 
remember that someone can have a penis even if they don’t identify as 
a boy or a vulva even if they don’t identify as a girl. 

PROCEDURE:
STEP 1:  Tell students that today you are going to discuss how
puberty can prepare the human body for the potential to reproduce. 
Ask: “Who remembers what puberty is?” 

Note to the Teacher: Answers might include a normal part of 
growing up when our bodies change from being a child’s body to an 
adult body. Tell students that puberty typically begins  anywhere from 
age 8–16 years old – usually a little earlier for female bodies than male 
bodies – and continues all the way until a person reaches their full 
adult height, sometime in the later teens for female bodies and up to 
the early twenties for male bodies.

 Say, “One of the biggest differences between a person who has gone 
through puberty and somebody who has not is that an adult body has 
the ability to reproduce, or make a baby. That is an important change 

MATERIALS NEEDED:
• Lesson PowerPoint

• Projector and screen

• Computer with 
PowerPoint

• “Steps to Human 
Reproduction Cards” (one set 
for each small group)

• “Human Reproduction”
Answer Key 

• “Human Reproduction” 
worksheet (one per 
student)

• "Exit Slip – Before You 
Go..." (one half-sheet per 
student) 

TIME: 50 Minutes

TARGET GRADE:
Grade 6 – Lesson 4

www.advocatesforyouth.org

NSES ALIGNMENT: 
Students will be able to:

PD.5.CC.3 – Describe how puberty 
prepares human bodies for the 
potential to reproduce.

PR.5.CC.1 – Describe the process 
of human reproduction.
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that happens during puberty. The main changes that happen during puberty are the result 
of hormones: testosterone and estrogen mainly. Hormones are the natural chemicals our 
bodies make.” (3 minutes)

STEP 2:  Start the PowerPoint with Slide 1 and say, “Who can remember the names of the 
male body parts that we talked about in the previous lesson?” Together with the students, 
name the parts on the diagram. You may refer back to the previous lesson’s PowerPoint for a 
visual aid.

Note to the Teacher: You may want to provide a word bank to help students to remember 
the names. 

Next, show Slides 2 and 3 of the female body and again ask “Who can remember the names 
of the female body parts that we talked about in the previous lesson?” (9 minutes)

STEP 3:  Tell students: “Puberty starts because a person’s body starts to produce a very 
large quantity of hormones that they were only producing in small amounts before.  Male 
bodies start to produce a lot more testosterone and a little bit of estrogen and female 
bodies start to produce a lot more estrogen and a little bit of testosterone.  All of these 
changes happen because of the new surge of these hormones.”  

Show students Slide 4 that has both the male and female interior diagrams on it together.  
Explain to students that only some of the male and female body parts are needed for 
reproduction and therefore are part of the reproductive system. Say, “On the male diagram, 
the parts that are used in reproduction are the testicles, penis, urethra and vas deferens.” 
Say, “On the female diagram, the parts that are used in reproduction are the uterus, 
ovaries, fallopian tubes and vagina.” (3 minutes)

STEP 4:  Tell students: “Through the production of testosterone and estrogen, the 
reproductive system becomes able to reproduce or make a baby.”  Tell them that you are 
now going to explain to them how conception occurs.  

Note to the Teacher: As you go through the process of conception, use the diagrams of the 
interior male and female bodies to help to explain each of these processes. The description 
below is a suggestion for explaining the process of human conception. Details can be 
added from the approved teacher’s resources on the Sexual Health Education Program’s 
Curriculum webpage: www.sandi.net/staff/SHEP/curriculum. 

Say, “When puberty begins, testicles, which is where most of the hormone testosterone is 
produced, start to produce sperm. Sperm are tiny cells that are needed to reproduce. For 
reproduction to happen, the sperm exit the testicles and travel up through the two small 
tubes called the vas deferens. After they pass through the vas deferens, the sperm cells 
mix with semen. Semen is a fluid that helps to protect and nourish the sperm and make 
them able to fertilize an egg. After the sperm mix with the semen, they travel up through 
the urethra in the penis and out of the tip of the penis. This is called an ejaculation.”

Show Slide 5 and say, “When puberty begins, ovaries, which produce most of the hormone 
called estrogen, start to release an egg, called an ovum, about once a month. The process 
of the ovary releasing an ovum is called ovulation. When ovulation occurs, the egg or 
ovum enters the fallopian tube. Each month the uterus starts to prepare for a fertilized 

Puberty and Reproduction
A Lesson Plan from Rights, Respect,  
Responsibility: A K-12 Curriculum
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ovum because if a person becomes pregnant, the uterus is where the fetus will live and 
grow until it is born. So, every month, the lining of the uterus thickens with extra blood 
and tissue. If no fertilized egg comes down to the uterus, which is most months, then the 
uterus sheds its lining, which flows out of the body through the vagina and this is called 
menstruation or having a period.”

Say, “Conception, or reproduction, generally happens when the semen containing 
hundreds of millions of sperm cells leaves the penis (ejaculation) and enters the vagina 
through sexual intercourse. 

Note to the Teacher: It is likely that some students will react with embarrassment, 
discomfort, or disgust from the mention of sexual intercourse.  Explain to students that this 
is an adult behavior and that because they are only in sixth grade, it is perfectly normal for 
them to think it is yucky or funny. 

The semen with the sperm travels through the vagina and into the uterus through its 
opening called the cervix and then into the fallopian tubes. Even though hundreds of 
millions of sperm are ejaculated, only one sperm can attach itself to the egg and fertilize 
it. The fertilized egg then travels back down to the uterus where, if it attaches itself to 
the wall of the uterus, a pregnancy starts. The fetus will stay in the uterus for about nine 
months before a baby is born.”  (10 minutes)

STEP 5:  Tell students that they are now going to find out what they remember about 
conception by placing the steps of conception in the right order on a diagram. Break up 
students into pairs or trios. Give each group a Human Reproduction worksheet and a stack 
of Steps to Human Reproduction Cards or slips of paper with the steps of reproduction on 
them. Explain to students that on the part of the worksheet marked “Male,” they are to put 
the cards relating to the male part of reproduction in the correct order starting from the top 
(the first step is already there to help them). On the part of the worksheet marked “Female,” 
they are to put the cards relating to the female part of reproduction in order following the 
first step. As students work on their diagrams, go around and offer assistance or clues to 
help them. 

Alternatives: Depending on the need to assess students, this activity can be done 
independently so the teacher can assess students on an individual basis. Another option 
is to do this as a large group activity with the whole class. In such a situation, the teacher 
can make a giant diagram on the floor with chalk and enlarge the signs to have the class 
build a giant conception diagram, or add a Flipcart and sort using he Promethean Board.                   
(10 minutes)

STEP 6:  Review the diagrams, correcting mistakes and reviewing information. With any 
time remaining, ask students if they have any questions. Take as much time as possible to 
respond to their questions. Close by telling students that it is okay if they still have more 
questions. Tell them that they should go home and ask their adult family members their 
questions. Remind them that they can always come to you or to the school nurse.  
(5 minutes) 

Puberty and Reproduction
A Lesson Plan from Rights, Respect,  
Responsibility: A K-12 Curriculum
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RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT 
CONCLUSION OF LESSON:
The activity in Step 5 is designed to assess Learning Objectives 1-3.

 
HOMEWORK:
None.

www.advocatesforyouth.org
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HUMAN REPRODUCTION
Answer Key
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MALE FEMALE

Cell attaches to the wall of the uterus 
(implantation) conception complete

One sperm cell attaches to an egg in 
the fallopian tube and fertilizes it

Sperm travel through the cervix, 
uterus, and into the fallopian tubes

Sperm cells leave the penis and 
enter the vagina (ejaculation)

Egg enters the fallopian tube

Lining of the uterus thickens 
with blood

Sperm is made in the testicles

Sperm exit the testicles and travel up 
the vas deferens

Sperm cells mix with semen

If the male & female have sexual intercourse 
then the penis is inserted into the vagina

Ovulation occurs (egg is released from 
ovary around every 25-30 days)

Pregnancy begins

The fertilized egg travels down through 
the fallopian tube to the uterus

Grade 6 - Lesson 4
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Steps to Human Reproduction Cards

Fertilized egg attaches to the wall of the 
uterus (implantation) conception complete

One sperm cell attaches to an egg in 
the fallopian tube and fertilizes it

The fertilized egg travels down through 
the fallopian tube to the uterus

Sperm travel through the cervix, 
uterus, and into the fallopian tubes

Sperm cells leave the penis and 
enter the vagina (ejaculation)

If the male & female have sexual intercourse 
then the penis is inserted into the vagina

Egg enters the fallopian tube

Ovulation occurs (egg is released from 
ovary around every 25-30 days)

Lining of the uterus thickens 
with blood

Sperm is made in the testicles

Sperm exit the testicles and travel up 
the vas deferens

Sperm cells mix with other fluid 
to become semen

Pregnancy begins

Grade 6 - Lesson 4
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HUMAN REPRODUCTION

Name _________________________________   Date ________________________

www.advocatesforyouth.org

MALE FEMALE

Lining of the uterus thickens 
with blood

Sperm is made in the testicles

Pregnancy begins

Grade 6 - Lesson 4
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Exit  Slip –  Before You Go… 

Name ____________________________________________________________

Exit  Slip –   Before You Go… 

Name ____________________________________________________________

Grade 6 - Lesson 4
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I Am Who I Am 
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum 
Fostering responsibility by respecting young people’s rights to honest sexuality education. 

ADVANCE PREPARATION FOR LESSON:
Read through the 3Rs Teacher’s Guide on teaching about gender, 
gender identity, and sexual orientation (pages 23-24).

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Define the terms sexual orientation, gender identity, and
gender expression. [Knowledge]

2. Describe how each term is different from the others.
[Knowledge]

3. Name at least two factual statements and two incorrect
statements about sexual orientation and gender. [Knowledge]

4. List at least two respectful ways of communicating with or
about LGBTQ individuals. [Knowledge]

A NOTE ABOUT LANGUAGE:
Language is important and we’ve intentionally been careful about 
our language throughout this curriculum. You may notice language 
throughout the curriculum that seems less familiar - using the 
pronoun “they” instead of “her” or “him,” using gender neutral names 
in scenarios and role-plays and referring to “someone with a vulva” 
vs. a girl or woman. This is intended to make the curriculum inclusive 
of all genders and gender identities. You will need to determine for 
yourself how much and how often you can do this in your own school 
and classroom and should make adjustments accordingly.

PROCEDURE:
STEP 1:  Begin the class by explaining that you are going to be talking
today about identity. Say, “Identity has to do with who we are – I am 
a teacher; that’s part of my identity. Because we are talking about 
human sexuality, our class is going to be looking at parts of our 
sexual identity, including our sexual orientation and our gender 
identity.” (2 minutes)

STEP 2:  Distribute a piece of paper and envelope to each student.
Tell them that they are going to be asked to write down two things 
on their sheet of paper, without putting their name on it. Ask them 
to write down what they’ve heard about what the term “sexual 
orientation” means. Tell them that if they haven’t heard anything, they 
should just try to guess what it means. 

MATERIALS NEEDED:
• Lesson PowerPoint
• 3Rs Teacher’s Guide (pages 

23-24)

• Projector and screen

• Computer with 
PowerPoint

• Regular letter-sized 
envelopes (one per student)

• 8 ½ x 11 sheets of blank paper 
(one per student)

• Whiteboard and markers

• “Myth vs. Fact” Answer 
Key 

• “Myth vs. Fact” (one per 
student)

• Homework: “Fix This/Defining 
Sexual Orientation” (one per 
student, in English or Spanish)

• Optional Homework: "Fix 
This/Defining Sexual 
Orientation" (for students 
who do not have Internet 
access) 

TIME: 50 Minutes

TARGET GRADE:
Grade 6 – Lesson 5

www.advocatesforyouth.org

NSES ALIGNMENT: 
Students will be able to:

ID.8.CC.1 – Differentiate 
between gender identity, 
gender expression and sexual 
orientation.

ID.8.IC.1 – Communicate 
respectfully with and about 
people of all gender identities, 
gender expressions and sexual 
orientations.

Grade 6 - Lesson 5
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After about 4 minutes, ask them to write down what they have heard about the term 
“gender identity.” Again, tell them that if they haven’t heard anything, they should just try 
to guess what it means. Once they are done, ask them to fold their sheet of paper into thirds 
(you may need to model this for them), put it in their envelope, and seal their envelope. Tell 
them not to open it until they’re asked to. (8 minutes)

STEP 3:  Go through the PowerPoint “Understanding Gender Identity and Sexual
Orientation.” (12 minutes)

Note to the Teacher: This PowerPoint provides very basic information, so you may wish 
to allow additional time for questions. If these topics are newer or less familiar for you, you 
may wish to use your anonymous question box throughout class so you can look up any 
answers you don’t know and provide them during the next class.

STEP 4:  Say, “Now that you’ve gotten a bit of an overview, let’s see what you remember
– as well as what else you know – about these topics.” Distribute the worksheet, “Myth vs.
Fact: Gender Identity and Sexual Orientation” to each student. Instruct them to complete
all the questions on their own without asking for any help. After a few minutes (or when all
the students have finished), ask them to turn to a student sitting near them so the two can
compare their answers. Tell them that they do not have to agree, but that they can feel free
to change any of their answers as they wish. (12 minutes)

STEP 5:  Using the Answer Key, go through the answers with the students. Ask for
volunteers to read each statement and provide their answer. As you go through these, ask 
whether there was any disagreement on the various questions and whether they ended up 
changing their answers and why. (12 minutes)

Note to the Teacher: This is another place where using the anonymous question box may 
be useful, as students may have more questions than class time will allow you to answer in 
the moment.

STEP 6:  Ask the students to think about all of the terms and examples you have just gone
through, and to open their own envelope. Ask the class, “How many of you wrote down 
something about sexual orientation or gender identity that was correct?” After students 
have raised their hands, ask, “How many of you wrote down something that ended up to 
be incorrect, but that you now know the correct information about?” After students have 
raised their hands, praise their work and distribute the homework assignment. (4 minutes)

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT 
CONCLUSION OF LESSON:
Each of the in-class activities is intended to provide and reinforce the content taught, 
including the differentiation between the terms. The homework assignment is designed to 
achieve Learning Objective 4.

HOMEWORK:

Students will view a brief video clip online and complete the “Fix This” homework sheet 
(front and back) relating to what they saw. The first part of the homework, “Fix This! Creat-
ing Respectful Classrooms for LGBTQ Students,” contains an online component. An optional 

I Am Who I Am 
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum
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homework is available for stu-
dents who do not have access 
to the Internet. second part of 
the homework,  

alternative homework is available for students who do not have access to the Internet 
at home. The second part of the homework, “Defining Sexual Orientation,” includes a 
conversation with a parent or caregiver. If the parent/caregiver is more comfortable    
reading in Spanish, please give the student the Spanish version of the homework.

I Am Who I Am 
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum
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Instructions: Please read the following statements and indicate whether you think each is a 
myth or a fact by circling the appropriate answer.

1. People can choose their sexual orientation.

MYTH  FACT

Sexual orientation has to do with the gender(s) of the people we’re attracted to, physically 
and romantically. We don’t choose our feelings just like we don’t choose who we find 
attractive. What we CAN choose is whether to act on those feelings, as well as what we call 
ourselves based on those feelings (our identity).

2. People can choose their gender identity.

MYTH FACT 

Just like sexual orientation, a person doesn’t choose to feel male, female, neither, or a 
combination of both. What we CAN choose is what we call ourselves, even if it doesn’t 
match our physical body (male, female, transgender, etc.).

3. People can choose their gender expression.

MYTH FACT 

A person can choose to let people know their gender in whatever way feels comfortable 
or right to them. That includes girls who wear dresses and are stereotypically “feminine,” 
and girls who wear jeans and t-shirts and work boots and present as more stereotypically 
“masculine.” There are lots of ways to express ourselves, and that includes how we express 
our gender. No one has the right to tell us how we do this is right or wrong, it just has to be 
right to us.

4. You can usually tell a person’s sexual orientation just by looking at them.

MYTH FACT 

Some people will stereotype another person based on their gender expression. Based on 
what they see, they will think they know that person’s sexual orientation. For example, they 
will see a masculine guy and assume he is heterosexual. He may be, but he may not be. And 
while some people do fulfill stereotypes – that guy may very well be heterosexual – it does 
not mean, for example, that all masculine guys or all feminine girls are heterosexual. Sexual 
orientation has to do with who a person is attracted to; gender expression is separate  
from that.

MYTH VS. FACT: GENDER IDENTITY AND SEXUAL ORIENTATION 
 Answer Key

www.advocatesforyouth.org
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5. A girl who is really athletic is either a lesbian or transgender.

   MYTH  FACT

This is another example of stereotyping. Athleticism is a talent and a skill that a person of any 
gender can have. Some people who are athletic are heterosexual, some are lesbian or gay, and 
some are bisexual; similarly, some are female, some are male, and some are transgender.

6. A person can look like a boy or a man and feel on the inside like they are a girl or a woman.

   MYTH      FACT 

Some people find the idea of being transgender easier to understand when what they see 
matches what they are being told. For example, when Caitlyn Jenner, who was assigned male at 
birth, announced she was transgender, many people struggled with understanding this because 
Bruce Jenner was a very masculine Olympic champion. Once she transitioned and looked like a 
stereotypical woman, many people saw the connection. Another good example is Laverne Cox, 
who is a transgender actress. She is often accepted because she “looks feminine.”

At the same time, however, it’s important to remember that the outside doesn’t always have to 
match the inside. Even before Caitlyn, for example, started altering her appearance, when she 
was still known as Bruce, she felt on the inside that she was a woman. We can look one way, and 
feel totally different. How we feel on the inside – our identity – always takes priority over what 
is on the outside.

www.advocatesforyouth.org
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Instructions: Please read the following statements and indicate whether you think each is a  
myth or a fact by circling the appropriate answer.

1. People can choose their sexual orientation.

   MYTH  FACT

2. People can choose their gender identity.

   MYTH  FACT

3. People can choose their gender expression.

   MYTH  FACT

4. You can usually tell a person’s sexual orientation just by looking at them.

   MYTH  FACT

5. A girl who is really athletic is either a lesbian or transgender.

   MYTH  FACT

6. A person can look like a boy or a man and feel on the inside like they are a girl or a woman.

   MYTH  FACT

MYTH VS. FACT: GENDER IDENTITY AND SEXUAL ORIENTATION 
  

Name: ________________________             Date: _________________
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Instructions: 

• Watch the video, “Dealing with Difference,” which can be found online at http://www.
hrmvideo.com/catalog/dealing-with-difference-opening-dialogue-about-lesbian-gay-
and-straight-issues, until 1:45.

• Then answer the questions that follow.

1. What happened in this video clip?

2. What things happened to make this an unsafe classroom environment?

3. Why do you think the teacher and other students didn’t say anything to stop the
disrespectful interactions?

4. What should they have done?

Fix This! Creating Respectful Classrooms for LGBTQ Students 
Homework (Lesson 6-5)

Name: ________________________             Date: _________________

www.advocatesforyouth.org
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Defining Sexual Orientation 
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 Instructions: 

• In the space below, write your own definition of what sexual orientation is.

• Once you have done that, think of an adult you know well and trust who you could share
this definition with. This could be a parent or other adult family member, a friend’s parent,
someone at school, etc.

• Tell this person what we discussed in class and share your definition so that they also know
what sexual orientation is. See if they agree with your definition, or whether they have
another take and add that to what you have. Make sure they sign below!

Sexual orientation is:

(What I say):

(What the adult I asked says):

Did you learn about sexual orientation when you were growing up? If so, what did you learn?

(What the adult I asked said):

Name of adult:   __________________________________________ 

Their signature: __________________________________________ 

Relationship to you: __________________________________________

Grade 6 - Lesson 5
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Definir la orientaci6n sexual 

I nstrucciones:

o En el espacio abajo, escribe tu propia definici6n de lo que es la orientaci6n sexual.

o Una vez que hayas hecho eso, piensa en un adulto que conozcas bien y en quien conffes
para compartir esta definici6n. Este puede ser uno de tus padres o un familiar adulto, el
padre de un amigo, alguien de la escuela, etc.

o Dile a esta persona lo que discutimos en clase y comparte tu definici6n para que ellos

tam bi en sepan lo que es la orientaci6n sexual. Ve si estan de acuerdo con tu definici6n, o si

el los tienen otra para tomar o agregar a lo que tu tienes. iAsegurate de que firmen abajo!

La orientaci6n sexual es:

(Loque yo digo): 

(Loque dice el adulto que consulte): 

lAprendiste sobre orientaci6n sexual cuando eras joven? Si es asf, lque aprendiste?

(Loque dijo el adulto que consulte): 

Nombre del adulto: 

Su firma: 

Relacion contigo: 

/�1 Advocates
�forYouth 
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Fix This! Creating Respectful Classrooms for LGBTQ Students 

Homework (Lesson 6-5) 

Name: Date: 

• 

• 

1. 

2. 

3. 

4.
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3/2/2018 Bullied student tickled pink by schoolmates' T-shirt campaign - Canada - CBC News

http://www.cbc.ca/news/canada/bullied-student-tickled-pink-by-schoolmates-t-shirt-campaign-1.682221

Bullied student tickled pink by schoolmates' T-shirt campaign
CBC News Posted: Sep 18, 2007 9:19 PM ET Last Updated: Sep 18, 2007 11:25 PM ET

Two Nova Scotia students are being praised across North America for the way they turned the tide 
against the bullies who picked on a fellow student for wearing pink. The victim — a Grade 9 boy at 
Central Kings Rural High School in the small community of Cambridge —wore a pink polo shirt on his 
first day of school. Bullies harassed the boy, called him a homosexual for wearing pink and threatened to 
beat him up, students said.

Two Grade 12 students — David Shepherd and Travis Price — heard the news and decided to take 
action. "I just figured enough was enough," said Shepherd. They went to a nearby discount store and 
bought 50 pink shirts, including tank tops, to wear to school the next day.

'Sea of pink' support
Then the two went online to e-mail classmates to get them on board with their anti-bullying cause that 
they dubbed a "sea of pink." But a tsunami of support poured in the next day. Not only were dozens of 
students outfitted with the discount tees, but hundreds of students showed up wearing their own pink 
clothes, some head-to-toe.

When the bullied student, who has never been identified, walked into school to see his fellow students 
decked out in pink, some of his classmates said it was a powerful moment. He may have even blushed a 
little. "Definitely it looked like there was a big weight lifted off his shoulders. He went from looking right 
depressed to being as happy as can be," said Shepherd. And there's been nary a peep from the bullies 
since, which Shepherd says just goes to show what a little activism will do. "If you can get more people 
against them… to show that we're not going to put up with it and support each other, then they're not as 
big as a group as they think are," he says.

The students' "sea of pink" campaign did not go unnoticed outside the province. U.S. talk show host 
Ellen DeGeneres expressed interest in their story, and other schools are talking about holding their own 
"pink day." "It's been totally overwhelming for us. I mean we're just two local boys and I mean we're 
getting calls from like Alaska and e-mails. It's just phenomenal the support that we've gotten from across 
the globe," said Price.

The school principal, understandably, was flushed with pride."You're always hearing about the youth of 
the world and how bad things are. Well, they're not that bad," said Stephen Pearl.

CBC Radio-Canada ©2018 CBC/Radio-Canada. All rights reserved
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Defining Sexual Orientation 
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 Instructions: 

• In the space below, write your own definition of what sexual orientation is.

• Once you have done that, think of an adult you know well and trust who you could share
this definition with. This could be a parent or other adult family member, a friend’s parent,
someone at school, etc.

• Tell this person what we discussed in class and share your definition so that they also know
what sexual orientation is. See if they agree with your definition, or whether they have
another take and add that to what you have. Make sure they sign below!

Sexual orientation is:

(What I say):

(What the adult I asked says):

Did you learn about sexual orientation when you were growing up? If so, what did you learn?

(What the adult I asked said):

Name of adult:   __________________________________________ 

Their signature: __________________________________________ 

Relationship to you: __________________________________________

Grade 6 - Lesson 5

13





Liking and Loving – Now and When I’m Older 
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum 
Fostering responsibility by respecting young people’s rights to honest sexuality education. 

ADVANCE PREPARATION FOR LESSON:
• Photocopy the exit slip page and cut each in half so that

each student will receive one.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. List at least three non-sexual activities people can do to show
others they like or love them. [Knowledge]

2. Define “abstinence” and its connection to pregnancy
prevention. [Knowledge]

3. Discuss with a parent or caregiver the ways to show affection
other than sex and reasons to remain sexually abstinent.
[Skill]

A NOTE ABOUT LANGUAGE:
Language is really important and we’ve intentionally been very  
careful about our language throughout this curriculum. You may 
notice language throughout the curriculum that seems less familiar - 
using the pronoun “they” instead of “her” or “him” using gender 
neutral names in scenarios and role-plays and referring to “someone 
with a vulva” vs. a girl or woman. This is intended to make the 
curriculum inclusive of all genders and gender identities.
You will need to determine for yourself how much and how often you 
can do this in your own school and classroom and should make 
adjustments accordingly.

PROCEDURE:
STEP 1:  Start the class by writing the term “affection” on the board.
Define the term as “our feelings of liking and love for others.” Ask, 
“Who are people we might feel affection for?” After a few examples 
have been given, ask the students to think about the ways they show 
affection for these people – how do we let people know we like or 
love them? What have they done to let us know they care about us? 

Write an example on the board from your own life that does not 
disclose anything too personal. For example, “Growing up, we 
showed each other affection by taking the time to have meals 
together as a family.” Then write on the board “Share meals.” 

Pass out index cards to the students. Ask the students to think of 
family members, friends, or a person they might have started liking 

MATERIALS NEEDED:
• Lesson PowerPoint

• White board and markers

• Index cards (one per student) 

• "Exit Slip" (one half-sheet per 
student)

• Homework: “A Conversation 
about Sex/How'd We Do?” (one
per student, in English or 
Spanish)

TIME: 50 Minutes

TARGET GRADE: 
Grade 6 - Lesson 6

www.advocatesforyouth.org

NSES ALIGNMENT:  
Students will be able to:

HR.8.CC.4 – Describe a range of 
ways people express affection 
within various types of 
relationships.

PR.8.CC.1 – Define sexual 
intercourse and its relationship to 
human reproduction.

PR.8.CC.2 – Define sexual 
abstinence as it relates to 
pregnancy prevention.
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more than a friend. Tell them to write down 3 different ways they have shown affection for 
those people on their index card. Ask them to please not show their cards to any other 
students. (8 minutes)

STEP 2:  Split the class up into two groups and have them line up in two different lines 
that are perpendicular to the board in order of their birthdays. (Note: Dividing them in this 
way  makes for random teams. If you are worried about time, simply divide the class in half). 
Make sure they bring their index cards with them and remind them not to share them with 
others. Tell them that when you say “go,” the first person from both lines is to come up to 
the board and write down one of the things on their list. If someone in their own line group 
has already written what they were going to write, they have to go to the second thing on 
their list; if that’s there as well, they have to use the third one on their list. 

Note to the Teacher:  If a student in your class is physically challenged, adjust the timing 
to ensure that this student and the student on the other team begin at the same time. If the 
physical challenge completely impedes their participation, other options include having 
them tell another student their idea and that student will go twice. Or, the physically 
challenged student can serve as the time keeper.

Instruct the students that if all of the examples on their card have been used, they should 
sit down. Then the remaining students will keep going until everything on all the cards 
have been represented without duplication. All the students should now be seated.

Note to the Teacher: You will need to eye the individual lists on the board to ensure there 
is no repetition; the students will likely help you with that. (15 minutes)

STEP 3: Ask a volunteer from each line group to read through their team’s list. Circle or 
place a check mark next to anything that appears on both lists. Process the activity with 
the students by asking the following questions:

“Why do we do these things for people?” 

“How do these things show that we like/love other people?”

Summarize by saying, “In the end, liking and loving – as well as being liked/loved – feels 
good. Doing these things with or for people we care about feels good." (14 minutes)

STEP 4: Explain to the students that when they get older, they may have a romantic 
partner, such as a boyfriend or girlfriend. Tell them that when they are in those kinds of 
relationships there may be different ways they will want to express their affection or love 
– which may or may not be doing something sexual together. Explain that some of these 
behaviors may be more appropriate for younger people (e.g., kissing, holding hands, etc.), 
while others are more appropriate when they are older. Also explain that some of these 
behaviors are more appropriate for people when they are in committed relationships, such 
as when two people date only each other for a long period of time or are married to each 
other.

Say, “One behavior that people your age should wait to do together until they are older is 
‘sexual intercourse.’ How many people have heard this term before? What have you 
heard it means?” Have a few students respond, validating what is correct. 

Liking and Loving – Now and When I’m Older 
A Lesson Plan from Rights, Respect,    
Responsibility: A K-12 Curriculum
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Say, "Let’s think only about vaginal sex for a moment. What is something that can happen 
as a result of vaginal sex?” If they do not mention it, say that it can cause a pregnancy. Say, 
“When semen, which is the fluid that comes out of a penis that contains hundreds of 
millions of sperm, gets inside a vagina, there is a chance for pregnancy. In addition, vaginal, 
oral, or anal sex can put one or both partners at risk for a sexually transmitted infection, or 
‘STI.’ Keep in mind that getting pregnant or causing a pregnancy and dealing with an STI 
are really big things. That’s why it is best to wait until your are older to do any of these 
behaviors.”

Ask the students, "Why do you think it's also important to wait until someone is on a long-
term committed relationship or is married to do some of these behaviors?" Listen for 
answers such as because they are more likely to trust each other, participate in sexual 
behaviors only with each other, and have healthy communication and respect for each 
other.

Explain that when a person waits to do something until they are older, or until some other 
time, it is called “abstinence.” Say, “Abstinence doesn’t mean you will never do that thing. 
When it comes to sexual behaviors, it’s the only 100% sure way for you to avoid getting 
pregnant, getting someone pregnant, or getting or giving someone an STI.”  Refer back 
to the lists on the board. Say, “And remember, there are lots of ways you can show other 
people you like or love them that don’t involve doing something sexual with those 
people.” (8 minutes)

STEP 5: Distribute the half-sheet "Exit Slips" and ask each student to complete them and 
hand them in. Pass out the homework, telling students that one sheet is to be completed by 
them, one by a parent/caregiver, and after that they should discuss their responses 
together with their parent/caregiver and complete the final sheet. If you have remaining 
time in class, have the students begin the For Students: A Conversation about Sex portion of 
the homework. (5 minutes) 

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT CONCLUSION OF 
LESSON:

The interactive activity on the board gives every student a chance to share something they 
perceive shows caring and loving for another person, while processing the activity ensures 
they receive additional ideas, thus meeting Learning Objective 1. The homework assignment 
will enable teachers to determine whether Learning Objectives 2 and 3 were met.

HOMEWORK: 
“A Conversation about Sex” and “How’d We Do?” homework sheets. The students’ version is 
to be completed by the student, and parents’ version is to be completed by a parent or 
caregiver. Then the student and parent/caregiver are to compare and have a conversation 
about their responses, after which they will complete the “How’d We Do?” sheet together. If 
the parent/caregiver is more comfortable reading in Spanish, please give the student the 
Spanish version of the homework.

Liking and Loving – Now and When I’m Older 
A Lesson Plan from Rights, Respect,      
Responsibility: A K-12 Curriculum
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Exit Slip – Before You Go…
Name __________________________________________  Date________________

Please complete the following sentence stems and hand them in before leaving class.

One new thing I learned today was:_________________________________________________ 

________________________________________________________________________________  

_________________________________________________________________________________

Something I still have questions about is: ___________________________________________ 

________________________________________________________________________________ 

_________________________________________________________________________________

Grade 6 - Lesson 6
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Exit Slip – Before You Go…
Name __________________________________________  Date________________

Please complete the following sentence stems and hand them in before leaving class.

One new thing I learned today was:_________________________________________________ 

________________________________________________________________________________  

_________________________________________________________________________________

Something I still have questions about is: ___________________________________________ 

________________________________________________________________________________ 

_________________________________________________________________________________



For Students: A Conversation about Sex 
Homework (6-6)

Student Name: _______________________________ 

Instructions: 

1) Please complete this sheet on your own without asking for your parent/caregiver’s help.

2) Make sure they have their version of the sheet too and that they complete theirs without
asking you for help.

3) When you are both done, compare your answers. Then complete the attached, “How’d
We Do?” sheet.

1. We talked today about some of the things that can happen as a result of having some
kind of sexual intercourse with another person. Keeping that in mind, how does a person
know when they’re ready to have sex?

2. We also talked today about abstinence – waiting until you’re older or ready to have some
kind of sexual intercourse. What do you think should happen if one person in a relationship
wants to have sex, but the other person doesn’t?

3. We also talked today about lots of different ways two people can show affection for each
other that don’t involve any kind of sexual intercourse. What are some things you think are
okay for someone to do with their romantic partner, such as a boyfriend/girlfriend, in
middle school?

www.advocatesforyouth.org
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For Parents/Caregivers: A Conversation about Sex 

Parent/Caregiver Name: _______________________________

Instructions: 

1) Please complete this sheet on your own without asking your child what they intend to
write.

2) Make sure they have their version of the sheet too and that they complete theirs
without asking you for help.

3) When you are both done, compare your answers. Then complete the attached, “How’d
We Do?” sheet.

1. Students talked today in class about the things that can happen as a result of
having some kind of sexual intercourse with another person. Keeping that in mind,
how does a person know when they’re ready to have sex?

2. Students also talked today about abstinence – waiting until you’re older or ready to
have some kind of sexual intercourse. What do you think should happen if one
person in a relationship wants to have sex, but the other person doesn’t?

3. Students also talked today about lots of different ways two people can show affection
for each other that don’t involve any kind of sexual intercourse. What are some
things you think are okay for someone to do with their romantic partner, such as a
boyfriend/girlfriend, in middle school?

www.advocatesforyouth.org
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Student:______________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________

Parent/Caregiver: ______________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________

Did you mostly agree on your answers, disagree, or was it a mix of the two? 

Mostly agree   Mostly disagree              It was a mix 

What did you do if you disagreed?   _____________________________________________ 

____________________________________________________________________________ 

What’s one thing you learned from your parent/caregiver or your child as a result of 

having this conversation?

Student – I learned that… _____________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

Parent/Caregiver – I learned that…    ____________________________________ _______ 

____________________________________________________________________________ 

____________________________________________________________________________

Signed: Student ______________________________________________________________ 

Signed: Parent/Caregiver ______________________________________________________

How’d We Do? 

Instructions: 

1) Read the answers on your sheets to each other and have a conversation about 
your responses.

2) Answer the following questions based on the conversation you just had. 

www.advocatesforyouth.org

What did it feel like to have this conversation? Why?
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Para los estudiantes: Una conversación sobre el sexo 

Tarea (6-6) 

Nombre del estudiante: 

Instrucciones: 

1) Por favor completa esta hoja personalmente sin pedir ayuda a tus padres/tutores.

2) Asegúrate de tener su versión de la hoja también y que ellos la completen sin pedirte ayuda.

3) Cuando ambos hayan terminado compartan sus respuestas. Luego completen la hoja “¿Cómo lo
hicimos?” anexa.

1. Hoy hablamos sobre algunas de las cosas que pueden suceder como resultado de tener algún
tipo de relación sexual con otra persona. Teniendo eso en cuenta, ¿cómo sabe una persona que
está lista para tener sexo?

2. También hablamos hoy sobre la abstinencia: esperar hasta ser más más grandes o hasta estar listos
para tener algún tipo de relación sexual. ¿Qué piensas que debe pasar si una persona en una relación
quiere tener sexo, pero la otra persona no?

3. También hablamos hoy sobre muchas maneras diferentes como dos personas pueden mostrar
afecto entre ellas y que no implican ninguna forma de relación sexual. ¿Cuáles son algunas cosas que
crees que está bien hacer con la pareja romántica, como un novio/novia, en la escuela intermedia?

Grade 6 - Lesson 6
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A los padres/tutores: Una conversación sobre el sexo 

Nombre de padres/tutores:   

Instrucciones: 

1) Por favor complete esta hoja personalmente sin preguntarle a su hijo/a lo que va a escribir él/ella.

2) Asegúrate de tener su versión de la hoja también y que ellos la completen sin pedirte ayuda.

3) Cuando ambos hayan terminado compartan sus respuestas. Luego completen la hoja “¿Cómo lo
hicimos?” anexa.

1. Los estudiantes hablaron hoy en clase sobre algunas de las cosas que pueden suceder como resultado
de tener algún tipo de relación sexual con otra persona. Teniendo eso en cuenta, ¿cómo sabe una persona
que están está lista para tener sexo?

2. Los estudiantes también hablaron hoy en clase sobre la abstinencia: esperar hasta ser más grandes o
hasta estar listos para tener algún tipo de relación sexual. ¿Qué piensas que debe pasar si una persona en
una relación quiere tener sexo, pero la otra persona no?

3. Los estudiantes también hablaron hoy sobre muchas maneras diferentes como dos personas pueden
mostrar afecto entre ellas y que no implican ninguna forma de relación sexual. ¿Cuáles son algunas cosas
que crees que está bien hacer con la pareja romántica, como un novio/novia, en la escuela intermedia?

Grade 6 - Lesson 6
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¿Cómo lo hicimos? 

Instrucciones: 

1) Lean las respuestas en sus hojas entre ustedes y tengan una conversación sobre sus respuestas.

2) Respondan las siguientes preguntas con base en esa conversación que acaban de tener.

¿Qué sintieron al tener esta conversación? ¿Por qué? 

Estudiante: 

Padre/madre/tutor: 

¿Estuvieron de acuerdo en la mayoría de las respuestas, en desacuerdo o una mezcla de las dos? 

       Básicamente de acuerdo            Básicamente en desacuerdo            Fue una mezcla 

¿Qué hicieron en caso de no estar de acuerdo?    

¿Cuál es una cosa que aprendieron unos de otros como resultado de tener esta conversación? 

Estudiante: yo aprendí que...   

Padre/madre/tutor: aprendí que... 

Firma: Estudiante   

Firma: Padre/madre/tutor: 

Grade 6 - Lesson 6
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Learning about HIV 
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum
Fostering respect and responsibility through age-appropriate sexuality education.

ADVANCE PREPARATION FOR LESSON:
It is helpful for students to have a basic understanding of the human 
immune system, how it works, and the concept of germs. The teacher 
should also review the Teacher’s Resource “STDs and HIV – CDC Fact 
Sheet” included with this lesson to make sure to be up to date on 
information about HIV and AIDS. Finally, the teacher should also 
be prepared not to discuss explicit sexual situations but to refer a 
student with such a question to ask an adult family member.     

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Define HIV as a virus that is transmitted through bodily fluids
that weakens your immune system. [Knowledge]

2. Identify at least two ways in which HIV can be transmitted.
[Knowledge]

3. Identify at least two ways in which HIV is not transmitted.
[Knowledge]

4. Identify at least one way to prevent HIV transmission.
[Knowledge]

5. Identify at least one treatment for HIV. [Knowledge]

PROCEDURE:
STEP 1:  Begin the activity by introducing the difference between
communicable and non-communicable disease. Explain that 
communicable diseases are diseases that one person can give 
to another or can get from someone else.  Ask students to raise 
their hands and give examples of communicable diseases (some 
responses may include: the common cold, stomach virus, the flu). Say, 
“Communicable diseases are caused by tiny organisms, or ‘germs,’ 
that are contagious. Not all infections, however, are contagious.” 
Then say, “Non-communicable diseases are those that cannot 
be spread from one person to another.” Ask for examples of non-
communicable diseases or infections. (Some responses may include: 
appendicitis, an infected finger, asthma, cancer.) (3 minutes)

STEP 2:  Tell students you are going to name some different medical
problems people may have and they should tell you whether they are 
communicable or not.  Ask:

• Can you get a sore throat from someone? (YES)
• Can you get allergies from someone? (NO)

MATERIALS NEEDED:
• Lesson PowerPoint

• Teacher’s Resource: “STDs 
and HIV – CDC Fact Sheet”

• “Facts about HIV” Answer Key

• “Facts about HIV” worksheet 
(one per student) 

• Homework: “HIV and AIDS”
(one per student)

• Optional Homework 
Handout: “WebMD: HIV/AIDS 
and Teens FAQ” (for students 
who do not have Internet 
access)

TIME: 50 Minutes

TARGET GRADE:
Grade 6 – Lesson 7

www.advocatesforyouth.org

NSES ALIGNMENT: 
Students will be able to:

SH.5.CC.1 – Define HIV and 
identify some age-appropriate 
methods of transmission, as well 
as ways to prevent transmission.
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• Can you get a broken arm from someone? (NO)
• Can you get lice from someone? (YES)
• Can you get cavities from someone? (NO)

Ask students if they have any questions about whether a certain illness is communicable 
(contagious). Respond to students’ questions by giving the correct answer and then 
explaining why (if it is non-communicable, either it is caused by a germ that is not 
contagious or it is not caused by a germ at all.) If you are unsure, tell the student you are 
unsure and that you will find out and let them know. (3 minutes)

STEP 3:  Tell students that today you want to talk about a particular communicable
infection called HIV.  Ask students what have they heard about HIV. As you write “human 
immunodeficiency” on the board, say, “‘HIV’ stands for ‘Human Immunodeficiency Virus.’ 
That’s a big name, so let’s break it down a bit. ‘Human’ means it is a people disease. You 
can’t get it from a pet or give it to a pet. ‘Immunodeficiency’ is really two words put 
together. ‘Immuno’ refers to the immune system, or the system that enables us to fight 
diseases. A ‘deficiency’ refers to when something is lacking. So basically, HIV is a virus – a 
microscopic organism – that attacks our immune system and makes it weak so it’s harder 
for the body to fight off other infections. HIV is the virus that causes AIDS.” (5 minutes)

STEP 4: Tell students that the way we usually keep people from getting a virus is by giving
them a vaccine, which is an injection or a shot that they get that protects them from getting 
a particular infection for many years. Say, “Just like a lot of people get a flu vaccine, a lot of 
children get a vaccine for the chicken pox and for the measles.” Explain that there is not a 
vaccine for HIV. Tell students, “There are some effective treatments, called antiretroviral 
therapy, that can reduce the likelihood of transmitting HIV to others, slow the way HIV 
grows in a person’s body, and prolong the life of someone living with HIV. There are also 
treatments for the illnesses that HIV can cause. But once someone is living with HIV, there 
currently is no way to rid the body completely of HIV, although with treatment, people 
living with HIV have a normal life expectancy. Since there is no vaccine to prevent HIV and 
there is no way to rid the body of HIV once someone has it, it is very important to know 
how HIV is transmitted—so we can know how to avoid getting it or manage the virus if we 
were born with it.” (3 minutes)

STEP 5:  Say, “Luckily, HIV is hard to get. It is not an easy infection to transmit like a cold
or the flu. HIV is in some bodily fluids, like blood, and not in others, like sweat, tears, 
saliva or urine. HIV can only be transmitted through one of the infected body fluids. HIV 
can be passed through blood, semen or vaginal fluids. In addition, it can be passed through 
breastmilk if someone is breastfeeding an infant.”

Say, “It is very important to remember that HIV can only be passed from a person who is 
living with HIV. If two people are not infected then neither one can give it to the other.”  
(6 minutes)

STEP 6:  Distribute the “Facts about HIV” worksheet. Have students work in pairs to
complete the worksheet. Allow 8 minutes for students to do this. Once all have been 
completed, review the questions with the class. All answers are TRUE. For each question, 
provide the answer as well as an explanation for why it is true. (See “Facts about HIV” 
Answer Key and Teacher’s Resource for explanations.) (16 minutes)

Learning about HIV
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum

www.advocatesforyouth.org

Grade 6 - Lesson 7

2



STEP 7:  Tell students, “Now that you know that HIV is not easy to transmit, can anyone 
give an example of some things you can do with a friend or a family member who is 
infected with HIV that are perfectly safe, meaning they can’t transmit HIV?” Provide the 
first few examples so students understand what you are asking. Say, “For example, you can 
hug someone with HIV, you can give someone a kiss on the cheek, you can share food with 
them. Who wants to give us another example?” (Possible responses can include a wide 
range of behaviors including sitting on a toilet that someone with HIV has sat on, swimming 
in a pool together, sitting next to an HIV-positive person, going to school with someone who 
has HIV, etc.) (3 minutes)

STEP 8: Conclude the lesson by saying, “HIV is a serious infection and it is communicable, 
but it is also very difficult to catch.  As long as we know how HIV is and is not transmitted, 
we can protect ourselves and be good friends or family members to people we know 
with HIV or AIDS. All people are at some risk of HIV and the only way to know for sure if 
someone has HIV is to get tested for HIV at local health clinic.” (1 minute)

Distribute and explain the homework to students, asking is anyone would prefer the 
optional non-Internet version.

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT 
CONCLUSION OF LESSON: 
The “Facts about HIV” worksheet is designed to assess Learning Objectives 1, 2, 3, and 5. 
Learning Objective 4 can be assessed by student responses to ways they can safely interact 
with people living with HIV.

HOMEWORK:

Ask students to complete the “HIV and AIDS” homework sheet. The answers can be found on 
the website listed on the assignment. If a student does not have access to the Internet at 
home, please give them the optional homework handouts to help answer the homework 
questions.
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National Center for HIV/AIDS, Viral Hepatitis, STD, and TB Prevention 
Division of STD Prevention

STDs and HIV – CDC Fact  Sheet

Are some STDs associated with HIV? 
Yes. In the United States, people who get syphilis, gonorrhea,  
and herpes often also have HIV, or are more likely to get HIV in 
the future.

Why does having an STD put me more at risk for 
getting HIV?

If you get an STD you are more likely to get HIV than someone who 
is STD-free. This is because the same behaviors and circumstances 
that may put you at risk for getting an STD can also put you at 
greater risk for getting HIV. In addition, having a sore or break in the 
skin from an STD may allow HIV to more easily enter your body.

What activities can put me at risk for both STDs and HIV?

 • Having anal, vaginal, or oral sex without a condom;

 • Having multiple sex partners;

 • Having anonymous sex partners;

 • Having sex while under the influence of drugs or alcohol can
lower inhibitions and result in greater sexual risk-taking.

What can I do to prevent getting STDs and HIV?

The only way to avoid STDs is to not have vaginal, anal, or oral sex. 
If you are sexually active, you can do the following things to lower 
your chances of getting STDs and HIV:

 • Choose less risky sexual behaviors.

 • Use condoms consistently and correctly.

 • Reduce the number of people with whom you have sex.

 • Limit or eliminate drug and alcohol use before and during sex.

 • Have an honest and open talk with your healthcare provider
and ask whether you should be tested for STDs and HIV.

 • Talk to your healthcare provider and find out if pre-exposure
prophylaxis, or PrEP, is a good option for you to prevent
HIV infection.

People who have STDs 
are more likely to get 
HIV, when compared 
to people who do not 
have STDs.
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If I already have HIV, and then I get an STD, does that put my sex 
partner(s) at an increased risk for getting HIV?

It can. If you already have HIV, and then get another STD, it can put your 
HIV-negative partners at greater risk of getting HIV from you. 

Your sex partners are less likely to get HIV from you if you

 • Use antiretroviral therapy (ART).  ART reduces the amount of virus
(viral load) in your blood and body fluids. ART can keep you healthy
for many years, and greatly reduce your chance of transmitting HIV to
sex partners, if taken consistently.

 • Choose less risky sexual behaviors.

 • Use condoms consistently and correctly.

The risk of getting HIV may also be reduced if your partner takes pre-
exposure prophylaxis, or PrEP, after discussing this option with his or her 
healthcare provider and determining whether it is appropriate.

Will treating STDs prevent me from getting HIV?  

No. It’s not enough.  

If you get treated for an STD, this will help to prevent its complications, and 
prevent spreading STDs to your sex partners. Treatment for an STD other 
than HIV does not prevent the spread of HIV. 

If you are diagnosed with an STD, talk to your doctor about ways to protect 
yourself and your partner(s) from getting reinfected with the same STD, or 
getting HIV.

Where can I get more 
information?

Sexually Transmitted Diseases 
www.cdc.gov/std/ 

HIV/AIDS and STDs 
www.cdc.gov/std/hiv/ 

PrEP  
(pre-exposure prophylaxis) 
www.cdc.gov/hiv/basics/prep.
html 

CDC-INFO Contact Center 
1-800-CDC-INFO   
(1-800-232-4636)  
TTY: (888) 232-6348 
https://wwwn.cdc.gov/
dcs/ContactUs/Form

CDC National Prevention 
Information Network (NPIN) 
npin.cdc.gov/disease/stds 
P.O. Box 6003  
Rockville, MD 20849-6003  
E-mail: npin-info@cdc.gov

American Sexual Health 
Association (ASHA) 
www.ashasexualhealth.org/
stdsstis/ 
P. O. Box 13827
Research Triangle Park, NC 
27709-3827

 

1-800-783-9877
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FACTS ABOUT HIV 
Answer Key

1. You cannot get HIV by being in the same room with a person who is living with HIV.  
(TRUE: HIV is not transmissible through the air.)

2. So far, there is no vaccine to prevent HIV.  
(TRUE: Researchers are working on a vaccine and there will likely be one in the future.  
There is currently an antiretroviral medication called “PrEP” that a person can take every 
day that can make it harder to contract HIV, but it is not a vaccine.) 

3. HIV cannot be transmitted by sneezing. 
(TRUE: HIV is not transmissible through the air by sneezing or coughing.) 

4. HIV is a communicable (contagious) disease.  
(TRUE: But it is not an easy infection to transmit since it is only transmitted by the 
exchange of the following fluids: blood, semen, vaginal fluids, or breast milk.)

5. You cannot get HIV from sharing a drink.  
(TRUE: HIV is not found in saliva.)

6. HIV affects the body’s immune system. 
 (TRUE: HIV attacks the immune system and makes it weaker, making it harder to fight 
other infections and illnesses.)

7. AIDS and HIV are two different things. 
(TRUE: AIDS describes when a person with HIV gets sick because their immune system can 
no longer fight off other infections or illnesses. It can take many years for a person with 
HIV to develop AIDS, and if they take antiretoviral medication people living with HIV often 
live normal healthy lives and never develop AIDS.)

8. If you come into contact with the blood of someone who is NOT living with HIV you 
cannot get HIV.  
(TRUE: HIV can only be transmitted from a person who already is infected with HIV.  If two 
people are not infected with HIV, then neither one can transmit it to the other.)

9. Someone who shares a needle with someone who is living with HIV can contract HIV.  
(TRUE: Sharing needles with someone living with HIV for drug use, tattooing, or piercing is 
one of the easiest ways to contract HIV. Stopping injection drug use can lower the chances 
of getting HIV as can using new, sterile needles instead of sharing needles. The only certain 
way to prevent HIV and other STIs is abstinence from sexual activity and injection drug use 
and to avoid sharing needles for any other reason.)

10. If someone with HIV is bleeding, they can transmit HIV to someone else. 
 (TRUE: HIV infection is transmissible from infected blood. The other person would need to 
have a cut on their own skin, however, in order for the virus to get into their body.)

www.advocatesforyouth.org
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FACTS ABOUT HIV 
(TRUE OR FALSE)

Name ______________________________      Date __________________

Instructions: Write TRUE next to those statements that are true and FALSE next to those 
statements that are false. 

1. You cannot get HIV by being in the same room with a person who is living
with HIV.

2. So far, there is no vaccine to prevent HIV.

3. HIV cannot be transmitted by sneezing.

4. HIV is a communicable (contagious) disease.

5. You cannot get HIV from sharing a drink.

6. HIV affects the body’s immune system.

7. AIDS and HIV are two different things.

8. If you come into contact with the blood of someone who is NOT living with
HIV
     you cannot get HIV. 

9. Someone who shares a needle with someone living with HIV can contract HIV.

10. If someone with HIV is bleeding, they can transmit HIV to someone else.
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• There are some unique aspects of HIV and AIDS that are different from other STIs.

• Answer the questions by going to http://teens.webmd.com/hiv-aids-and-teens-faq.

1. What does HIV cause?

2. HIV weakens which system in the human body?

3. That means it’s harder for people with HIV to fight off certain __________________.

4. Which three body fluids do NOT transmit HIV?

5. Can you get HIV from someone sneezing on you?

6. You can’t tell whether someone has HIV just by looking at them. How can people know
for sure whether they have HIV?

7. If someone doesn’t know where to go get tested, what number can they call that’s both
free and confidential (no one will know they called)?

HIV AND AIDS
                     Homework (Lesson 6-7)

  Name: ________________________________   Date: _________________ 

Instructions: 

www.advocatesforyouth.org
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HIV/AIDS and Teens FAQ
Do you know someone who has AIDS? Or maybe you've heard about a celebrity who has
it? Here are some quick facts:

AIDS is caused by a virus called HIV.

If you've got AIDS, your body finds it harder and harder to fight off infections.

The most common way to get AIDS is by having sex with someone who has it. But
there are other ways, too.

What happens when you get AIDS?

When you get infected with HIV , your body's immune system gets weaker. The
immune system is what makes your body able to fight off infection and disease.

It takes time for this to happen. But when it does, it can lead to AIDS and be fatal.

When a person has AIDS, the immune system is so weak it can't fight off viruses or
bacteria. And it can't prevent certain kinds of cancer the way a healthy immune system
can.

While people can die quickly once they develop AIDS, HIV infections can be treated. It's
possible with the right treatment to live a long, healthy life.

How do people get HIV?

People get HIV by contact with body fluids that come from someone who has it. For
example, you can get AIDS in these ways:

Oral, vaginal, or anal sex without using a condom.

Injecting drugs with a needle that has also been used by someone infected with HIV.

Using the same needle as someone with HIV when you get a tattoo.

Do only gay people get an HIV infection?

No, you don't have to be gay to get an HIV infection. You can get AIDS from having sex
-- without a condom  -- with someone of the opposite sex.

How can I avoid getting HIV?

The best way to avoid getting HIV is to not have sex. If you do have sex, you can protect
yourself with these steps:

Always use a condom when having sex.
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Only have sex with one person who you know is not infected.

Do not use alcohol or drugs. That way you can make smart choices based on clear
thinking.

Activities like hugging, kissing , and rubbing against one another don't spread HIV as
long as there are no open sores being touched. Also, you can't give yourself HIV by
masturbating.

Can I get HIV from getting a tattoo?

Yes, if the person who gives you the tattoo uses the same needle that was used on
someone who has HIV.

That's because any activity that can result in blood getting passed from one person to
another carries a risk of HIV infection.

Can I get HIV from someone sneezing on me or from touching someone's used tissue?

No. HIV is not passed on in sweat, saliva, or tears.

Some other things to know about catching AIDS:

The body fluids that contain the highest concentration of HIV are blood , semen,
vaginal fluid, breast milk, and other fluids that contain blood.

You can't catch it from casual contact like you can a cold or the flu.

Holding hands or touching someone's skin won't cause you to get the virus.

Sharing a drinking glass with someone does not spread the virus.

Open mouth (French) kissing is very low risk for getting the virus unless there are
open sores in the mouth  or there is blood present.

How do you know if someone has HIV?

The only way to know for sure whether you or someone else has HIV or AIDS is by
testing. A person may be positive for HIV but take more than 10 years to develop
symptoms.

If I've had sex that put me at risk, how soon should I get tested?

Most experts recommend waiting to be tested until three months after having sex that put
you at risk. That's because it may take that long to develop antibodies that can be found
by testing. There are, though, some newer tests that may provide results sooner. Discuss
your timing for having tests with your doctor.

It's important to avoid risky behaviors during that three-month period. If you think you are
infected, see a doctor right away. He or she can help guide you in the testing.

Where do I go to be tested?

The best thing to do is talk to your health care provider. He or she will:

Determine whether or not you should be tested.
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Explain the testing procedure.

Describe your options for testing.

Help you locate the nearest testing site.

You can also find out where the nearest testing site is by calling 1-800-CDC-INFO (232-
4636). You can call 24 hours a day. The call is confidential. No one will know you called.

Do I have to tell my parents if I want to get tested?

That depends on where you go to be tested. Some clinics want your parents' permission
before they offer you a test.

Most clinics are confidential. No one else will be told about your test results. You can call a
clinic before going there to find out what its policy is on keeping your test confidential.

It's a good idea, though, to talk with an adult you trust about your concerns. A trusted adult
can help you sort through your options. The adult can also help you think about your
behavior and what to do about behavior that puts you at risk.

If I decide to get a test, does the person I had sex with need to get tested, too?

The test will tell you only about yourself. Your sexual partner could still have HIV, even if
your test is negative.

What happens if my test is positive?

The earlier you get treatment, the better chance you have of being able to stay well. If your
test is positive, talk with your health care  provider about your treatment options and
what you need to do to live a long, healthy life.

Take-Away Tips About AIDS

Never have sex without using a condom.

Do not use illegal drugs or get tattoos with unclean needles.

If you think you may be infected with AIDS, see a doctor right away. You can also
call 1-800-CDC-INFO (232-4636).
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Protecting Your Health:  
Understanding and Preventing STIs
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum
Fostering responsibility by respecting young people’s rights to honest sexuality education.

ADVANCE PREPARATION FOR LESSON:
• Tape the printed “STI Clues” #1-10 around the room with enough

space between them so that students will not get crowded
around each.

• Print the “High/Low/No Risk for STIs” signs and be prepared to
tape them up in the front of the room.

• Copy and cut the “STI Risk Behaviors” half-sheet cards to create
nine complete sets.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Define STIs and HIV. [Knowledge]

2. Name at least three common STIs and how they are
transmitted. [Knowledge]

3. Compare sexual behaviors that put people at high, low, or no
risk for STIs.  [Knowledge]

A NOTE ABOUT LANGUAGE:
Language is really important and we’ve intentionally been very  
careful about our language throughout this curriculum. You may 
notice language throughout the curriculum that seems less familiar 
- using the pronoun “they” instead of “her” or “him,” using gender
neutral names in scenarios and role-plays and referring to “someone
with a vulva” vs. a girl or woman. This is intended to make the
curriculum inclusive of all genders and gender identities. You will
need to determine for yourself how much and how often you can
do this in your own school and classroom and should make
adjustments accordingly.

PROCEDURE:
STEP 1:  Explain that today’s lesson is about sexually transmitted
infections (STIs) and HIV.

Say the following, writing key terms on the white board as needed: “A 
sexually transmitted infection means an infection that a person can 
get from another person when they do something sexual with that 
person. You can only get an STI from someone who has one. You may 
hear ‘STI’ or ‘STD’ used out in the world; the ‘I’ refers to ‘infection’ and 
the ‘D’ refers to ‘disease.’ There is a minor difference between the 
two, but for the purposes of this lesson, we will be referring to STIs.

TIME: 50 Minutes

TARGET GRADE:
Grade 6 – Lesson 8 

www.advocatesforyouth.org

NSES ALIGNMENT: 
Students will be able to:

SH.8.CC.1 – Define STIs, including 
HIV, and how they are and are not 
transmitted.

SH.8.CC.2 – Compare and contrast 
behaviors, including abstinence, 
to determine the potential risk of 
STI/HIV transmission from each.

SH.8.CC.3/PR.8.CC.3 – Describe the 
signs, symptoms and potential 
impacts of STIs, including HIV.

MATERIALS NEEDED:
• Lesson PowerPoint

• “STI Clues” #1-10 (one set)

• Masking tape

• White board and markers

• “STI Clues Worksheets” 
#1-9 (one worksheet per group)

• “STI Clues” Answer Key

• “STI Risk Behaviors” Answer 
Key

• “High/Low/No Risk for STIs”
signs (one copy of each)

• “STI Risk Behaviors” half-sheet 
cards (9 complete sets)

• “Exit Slip – Before You 
Go...” (one half-sheet per 
student)

• California Minor Consent Laws 
cards (one per student)
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We’re also going to be talking about HIV, which stands for the Human Immunodeficiency 
Virus. The ‘Human’ part means only people can get it and transmit to other people. 
A person cannot get HIV from a cat or a dog or any other animal, or vice versa. 
‘Immunodeficiency’ is actually two words stuck together—you might remember from the 
last lesson that our immune system is the system in our body that fights off infection. A 
deficiency is when something isn’t working the way it should. So when a person has HIV, 
they have a deficient immune system – meaning, infections their body could usually fight 
off on its own are harder or even impossible to fight off. So HIV is a virus that weakens the 
immune system that, if it is not successfully treated, can become AIDS.”

Tell the students that there are many STIs, but that they tend to have at least a few things in 
common with other STIs. So you are going to be doing an activity where they are going to be 
assigned an STI and will try to discover which one they have. (3 minutes)

STEP 2:  Divide the class into nine groups. Say, “Each small group will receive an ‘STI Clue
Worksheet,’ a sheet of paper with a list of clues on it.  Around the room are sheets with 
characteristics of different STIs. Your job is to go around the room, and based on what’s 
listed on those sheets of paper, determine which STI is on your paper. At the bottom of 
your sheet is a word bank of different STIs. When you find something that doesn’t apply to 
your worksheet, just cross off the STIs that it doesn’t apply to. By the end of the activity, 
you should have the STI that is indicated by the clues.” Tell them that they will have 10 
minutes in which to work on these. Distribute the worksheets, one per group, and ask them 
to get started (12 minutes).

STEP 3:  Once 10 minutes have elapsed, have the groups return to their seats and stay
in their groups. Go through the responses using the “STI Clues” Answer Keys provided.                   
(8 minutes)

STEP 4:  Say, “One of the things all these STIs have in common is that they can be
transmitted through sexual behaviors. But some behaviors put people at higher risk than 
others. We’re going to do an activity now where we will look at which behaviors carry a 
lot of risk, which put you at some risk, and which have no risk for transmitting STIs.” Since 
students are already in their groups from the first activity, ask them to remain in their 
groups. Tell them that you are going to hand out a list of sexual behaviors that people can 
do. Ask them to read each of them and decide together whether they think each behavior 
puts a person at high risk for getting an STI, some (but lower) risk, or no risk. Ask them to 
make three piles on the desk or table in front of them. Tell them that they will have 10 
minutes to complete the activity. (12 minutes)

Note to the Teacher: As students are working, tape the “High/Low/No Risk for STIs” signs 
in the front of the room with at least 2–3 feet between them for easy reading.

STEP 5:  Once ten minutes have passed, ask one of the groups to bring their answers up
and tape them beneath each of the “High/Low/No Risk for STIs” signs in the front of the 
room. Make corrections as necessary and go through the responses using the “STI Risk 
Behaviors” Answer Key as a guide.

Once you have been through all the answers, say, “A key point about STIs and your risk 
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for them is that one person has to have an STI in order to give it to someone else. None of 
these behaviors, including the high risk behaviors, can spontaneously create an STI. They 
are caused by bacteria, viruses, parasites or bugs. This means that just as a person can be 
exposed to an STI by someone who has one, people can also take specific steps to lower or 
eliminate their chances of getting one.” 

Answer any questions they may have about the activity. Describe the homework, which is a 
worksheet specifically on HIV and AIDS, which needs to be completed using the internet and 
handed in at the next class. (10 minutes)

STEP 6: Explain that you are going to distribute a California Minor Consent Laws card to 
each student and that the card contains information on the legal rights of minors to access 
sexual health services. As students examine the card, say “Any student of any age may 
legally and confidentially obtain condoms to protect themselves from STIs and HIV.  And 
minors 12 years and older may confidentially get tested and treated for STIs and HIV, and 
they can even consent to receiving the vaccine that protects themselves from the most 
dangerous strains of HPV (Human Papillomavirus). Middle and high school students in San 
Diego Unified School District can also get free condoms, confidentially, from their School 
Nurse. Students in California may also leave school during school hours to attend a sexual 
health care appointment. If a student wishes to pursue this option, please talk with the 
School Nurse or Counselor to arrange this appointment.” Remind students to talk with a 
parent, caregiver, or trusted adult if possible if they need any of these services; however, if 
they need to seek care without telling their parent/guardian they are legally able to do so. 
(5 minutes)

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT 
CONCLUSION OF LESSON:
Student participation in the two small group activities will enable the teacher to measure 
whether Learning Objectives 1-3 have been achieved. The small groups increase the chance 
of participation by all members, and going over the answers in front of the whole class will 
reinforce the content.
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HIGH RISK for STIs

Unprotected oral, vaginal, and anal intercourse are high risk behaviors for transmitting STIs. 
“Unprotected” means not using a latex barrier, such as an external (i.e., “male”) condom, 
internal (i.e., “female”) condom, or dental dam. 

LOW RISK for STIs

Just as the key to the high risk behaviors is “unprotected,” the key word for low risk 
behaviors is “correctly.” These behaviors are only low risk if condoms or other barriers are 
used consistently and correctly—which means every time two people have sexual contact, 
from the beginning of a sex act to the end. As soon as body parts such as the genitals or 
anus come into contact with each other, and/or mouths come into contact with body parts 
such as the genital or anus, STI transmission is possible.

In addition, although using internal or external condoms and latex barriers significantly 
reduce the risk of STI transmission, they do not protect sexual partners completely. While 
semen and vaginal fluids are blocked by the condom, they do not cover other parts of the 
body. When the skin around the genitals or anus rub against each other, the skin-to-skin 
contact can cause microscopic openings in the skin, which are small enough for some 
viruses to pass through which could transmit an STI.

NO RISK for STIs

Aside from continuous abstinence—meaning not having oral, anal, or vaginal sex with 
another person for a period of time—very few shared sexual behaviors carry no risk for 
STIs. The activities listed here are more related to intimacy between two people, with the 
exception of solo masturbation (i.e., self-stimulating one’s own genitals). These behaviors 
are important because they can help people—when they are older and are in healthy, 
monogamous, intimate relationships—learn about their bodies and build connection 
between people without any risk of STIs or possible pregnancy.

STI RISK BEHAVIORS 
ANSWER KEY 

www.advocatesforyouth.org

HIGH RISK for STIs 

Unprotected vaginal sex

Unprotected anal sex 

Unprotected oral sex

LOW RISK for STIs 

Vaginal sex using a 
male or female condom 
correctly

Anal sex using a condom 
correctly

Oral sex using a latex 
barrier or cut-open 
condom correctly

NO RISK for STIs 

Bathing together

Kissing on the lips 

Solo masturbation 

Holding hands  

Abstaining from 
sexual activity
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be cured easily.

3. Condoms offer very good protection against you.

4. You are one of the most common STIs among adolescents in the US.

5. You are not detected by a blood test.

6. You can be transmitted through oral sex.

7. You are not transmitted via skin-to-skin contact.

8. You do not cause an outbreak of sores within two weeks of having it.

9. You are not caused by a parasite or “bug.”

10. You do not have a vaccine.

CHLAMYDIA HUMAN PAPILLOMAVIRUS (HPV)

GENITAL HERPES PUBIC LICE

GONORRHEA SCABIES

HEPATITIS B SYPHILIS

HIV/AIDS TRICHOMONIASIS

 
STI #1: ____________________ 

www.advocatesforyouth.org

STI Clues Worksheet
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be treated, but not cured.

3. Condoms offer only some protection protection against you.

4. You are one of the most common STIs among adolescents in the US.

5. You can be detected by a blood test.

6. You can be transmitted through oral sex.

7. You can be transmitted via skin-to-skin contact.

8. You cause an outbreak of sores within two weeks of having it.

9. You are not caused by a parasite or “bug.”

10. You do not have a vaccine.

CHLAMYDIA HUMAN PAPILLOMAVIRUS (HPV)

GENITAL HERPES PUBIC LICE

GONORRHEA SCABIES

HEPATITIS B SYPHILIS

HIV/AIDS TRICHOMONIASIS

 
STI #2: ____________________ 

www.advocatesforyouth.org

STI Clues Worksheet
Grade 6 - Lesson 8
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be treated, but not cured.

3. Condoms offer only some protection against you.

4. You are one of the most common STIs among adolescents in the US.

5. You are not detected by a blood test.

6. You can be transmitted through oral sex.

7. You can be transmitted via skin-to-skin contact.

8. You do not cause an outbreak of sores within two weeks of having it.

9. You are not caused by a parasite or “bug.”

10. You have a vaccine.

CHLAMYDIA HUMAN PAPILLOMAVIRUS (HPV)

GENITAL HERPES PUBIC LICE

GONORRHEA SCABIES

HEPATITIS B SYPHILIS

HIV/AIDS TRICHOMONIASIS

 
STI #3: ____________________ 
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STI Clues Worksheet
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be cured easily.

3. Condoms offer very good protection against you.

4. You are one of the most common STIs among adolescents in the US.

5. You are not detected by a blood test.

6. You can be transmitted through oral sex.

7. You are not transmitted via skin-to-skin contact.

8. You do not cause an outbreak of sores within two weeks of having it.

9. You are not caused by a parasite or “bug.”

10. You do not have a vaccine.

CHLAMYDIA HUMAN PAPILLOMAVIRUS (HPV)

GENITAL HERPES PUBIC LICE

GONORRHEA SCABIES

HEPATITIS B SYPHILIS

HIV/AIDS TRICHOMONIASIS

 
STI #4: ____________________ 
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STI Clues Worksheet
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be treated, but not cured.

3. Condoms offer very good protection against you.

4. You are not one of the most common STIs among adolescents in the US.

5. You are detected by a blood test.

6. You can be transmitted through oral sex.

7. You are not transmitted via skin-to-skin contact.

8. You do not cause an outbreak of sores within two weeks of having it.

9. You are not caused by a parasite or “bug.”

10. You have a vaccine.

CHLAMYDIA HUMAN PAPILLOMAVIRUS (HPV)

GENITAL HERPES PUBIC LICE

GONORRHEA SCABIES

HEPATITIS B SYPHILIS

HIV/AIDS TRICHOMONIASIS

 
STI #5: ____________________ 
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STI Clues Worksheet
Grade 6 - Lesson 8
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be treated, but not cured.

3. Condoms offer very good protection against you.

4. You are not one of the most common STIs among adolescents in the US.

5. You can be detected by a blood test.

6. You can be transmitted through oral sex.

7. You are not transmitted via skin-to-skin contact.

8. You do not cause an outbreak of sores within two weeks of having it.

9. You are not caused by a parasite or “bug.”

10. You do not have a vaccine.

CHLAMYDIA HUMAN PAPILLOMAVIRUS (HPV)

GENITAL HERPES PUBIC LICE

GONORRHEA SCABIES

HEPATITIS B SYPHILIS

HIV/AIDS TRICHOMONIASIS

 
STI #6: ____________________ 
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STI Clues Worksheet
Grade 6 - Lesson 8
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be easily cured.

3. Condoms do not offer any protection against you.

4. You are not one of the most common STIs among adolescents in the US.

5. You are not detected by a blood test.

6. You are not transmitted through oral sex.

7. You are transmitted via skin-to-skin contact.

8. You do not cause an outbreak of sores within two weeks of having it.

9. You are caused by a parasite or “bug.”

10. You do not have a vaccine.

CHLAMYDIA HUMAN PAPILLOMAVIRUS (HPV)

GENITAL HERPES PUBIC LICE

GONORRHEA SCABIES

HEPATITIS B SYPHILIS

HIV/AIDS TRICHOMONIASIS

 
STI #7: ____________________ and ____________________ 
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STI Clues Worksheet
Grade 6 - Lesson 8
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be easily cured.

3. Condoms offer very good protection against you.

4. You are not one of the most common STIs among adolescents in the US.

5. You are detected by a blood test.

6. You are transmitted through oral sex.

7. You are transmitted via skin-to-skin contact.

8. You can cause an outbreak of sores within two weeks of having it.

 
 
9. You are not caused by a parasite or “bug.”

 
 
10. You do not have a vaccine. 

  CHLAMYDIA     HUMAN PAPILLOMAVIRUS (HPV)  

  GENITAL HERPES    PUBIC LICE

  GONORRHEA     SCABIES

  HEPATITIS B      SYPHILIS

  HIV/AIDS     TRICHOMONIASIS

 

 
STI #8: ____________________ 
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STI Clues Worksheet
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1. You are spread through genital contact, including vaginal sex or anal sex.

2. You can be easily cured.

3. Condoms offer very good protection against you.

4. You are one of the most common STIs among adolescents in the US.

5. You are not detected by a blood test.

6. You are not transmitted through oral sex.

7. You are not transmitted via skin-to-skin contact.

8. You do not cause an outbreak of sores within two weeks of having it. 
 

9. You are caused by a parasite or a “bug”.

  CHLAMYDIA     HUMAN PAPILLOMAVIRUS (HPV)  

  GENITAL HERPES    PUBIC LICE

  GONORRHEA     SCABIES

  HEPATITIS B      SYPHILIS

  HIV/AIDS     TRICHOMONIASIS

 

 
STI #9: ____________________ 
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STI Clues Worksheet
Grade 6 - Lesson 8
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( CUT HERE )

Bathing  
together

Unprotected 
vaginal sex
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( CUT HERE )

Vaginal sex 
using a male or 
female condom

Unprotected 
 anal sex
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( CUT HERE )

Unprotected 
oral sex

Kissing on
 the lips
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( CUT HERE )

Oral sex using a 
latex barrier or 

cut-open condom 
correctly 

Solo 
masturbation
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( CUT HERE )

Abstaining 
from sexual 

activity
 Holding hands
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( CUT HERE )

Anal sex using 
a condom 
correctly
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Name

Name
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Understanding Boundaries
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum 
Fostering responsibility by respecting young people’s rights to honest sexuality education. 

• Have the Student Support website
(www.sandiegounified/Support) bookmarks and cards (the
cards are intended to fold in half) available for students. The
various styles contain the same information and the link to
the website that contains health resources for students.

1. Define what a boundary is, with an emphasis on personal
boundaries. [Knowledge]

2. Demonstrate how to be clear about one’s own and show
respect for others’ boundaries. [Knowledge]

3. Demonstrate an understanding that no one has the right to
violate someone else’s boundaries, and that doing so may be
against the law, as in the case of sexual harassment and
assault. [Knowledge]

4. Name at least one resource that can provide information on
where to report sexual assault or rape. [Knowledge]

Note to the Teacher: This topic can sometimes lead to a student 
discussing abuse or assault they've experienced or that someone else 
in the class or school has experienced. If a student were to share an 
example during class, you will have to take action according to your 
school’s policies and CA law. Please see our Teacher Background 
materials about how to manage this in the classroom if this happens.

A NOTE ABOUT LANGUAGE:
Language is  important and we’ve intentionally been careful about our 
language throughout this curriculum. You may notice language 
throughout the curriculum that seems less familiar - using the 
pronoun “they” instead of “her” or “him,” using gender neutral names 
in scenarios and role-plays and referring to “someone with a vulva” vs. 
a girl or woman. This is intended to make the curriculum inclusive of 
all genders and gender identities. You will need to determine for 
yourself how much and how often you can do this in your own school 
and classroom and should make adjustments accordingly.

MATERIALS NEEDED:
•

• White board and markers

• "Setting and Respecting 
Boundaries” worksheet 
(one per group of 3 
students)

• Student Support 
(www.sandiegounified.org
/Support) bookmarks and 
cards (one per student)

• Homework: “What’s Your 
Advice?” (one per student, 
in English or Spanish)

TIME: 50 Minutes

TARGET GRADE:    
Grade 6  – Lesson 9

www.advocatesforyouth.org

NSES ALIGNMENT:  
Students will be able to:

HR.8.IC.2 – Demonstrate effective 
ways to communicate personal 
boundaries and show respect for 
the boundaries of others.

PS.8.CC.3 – Explain that no one 
has the right to touch anyone else 
in a sexual manner if they do not 
want to be touched.

PS.8.CC.4 – Explain why a person 
who has been raped or sexually 
assaulted is not at fault.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

ADVANCE PREPARATION FOR LESSON:
Note to the Teacher: It is a good idea to let students know 
during the previous class that you will be addressing this topic the 
next time you meet with them. This gives those who may be 
survivors of abuse or trauma, who may wish to miss this class 
session, the opportunity to avoid being triggered and re-
traumatized. The student will need to provide a written and 
signed note by a parent/guardian to be excused from this lesson.

Grade 6 - Lesson 9

1
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PROCEDURE:

STEP 1: Ask the class whether they’ve ever heard the term “boundary” before. After they
have responded, explain that a boundary is a limit placed on something. It can be an actual 
physical boundary – like if one were to come upon a sign that read, “Do Not Enter,” or a rule 
about how society works, like the law that says people can’t drive cars or vote until they’re a 
particular age.

Explain that today’s lesson is going to focus on personal boundaries. These are the 
boundaries we set for ourselves relating to what we are and are not comfortable with. Ask 
whether any students can provide examples of when people might set personal boundaries? 
Probe for: physical contact (hugging, kissing); keeping your personal space around you/not 
being crowded; language (when people use language that others find offensive, which also 
violates a boundary); when someone uses or borrows your stuff without asking, etc.

Ask the students to provide an example of a physical boundary they have. Then ask whether 
anyone has ever had someone not respect their physical boundaries and how that felt. 
Finally, ask whether anyone is willing to share a time when they did not respect someone 
else’s boundary. If they give an example, ask them to describe why they did that, how they 
knew they’d gone over that boundary, and what the other person did in response. If no one 
has or is willing to provide an example, talk about when an adult family member expects a 
hug or a kiss and you don’t feel like hugging or kissing that person yet are expected to. 
Another example is a younger person being told they need to share their stuff with a 
younger sibling when they don’t want to. (10 minutes)

STEP 2: Explain, from the examples given, that clearly people don’t like it when they have a
boundary and someone else doesn’t respect that boundary. Tell the students that as they get 
older and end up having a romantic partner, the issue of boundaries might have to do with 
sexuality, which can sometimes make setting boundaries more sensitive to discuss. But 
setting and respecting boundaries is very important.

Break the class into groups of 3. Tell them you are going to give them a worksheet with some 
scenarios on them. Ask them to complete the sheets in their groups. Distribute one sheet per 
triad, telling them they will have about 10 minutes in which to complete them. (15 minutes)

STEP 3: After about ten minutes of working, ask for the class’ attention and ask a volunteer
to read the first example. Ask different groups to share what they thought about how each 
person in the scenario responded, as well as what they could have done differently. As 
students respond, write key words on the board to reinforce effective communication about 
boundaries. Examples of these might include: “be clear,” “stop when someone says no,” “be 
direct but try not to be mean about it,” etc. Make sure to reinforce affirmative consent (i.e., 
"Yes means Yes") whenever possible.

Have another student read the second example aloud and ask for volunteers to share their 
responses to the two questions. If they refer to something already written on the board, 
write a check mark next to that term/phrase; if they contribute something new, add it to the 
list. Continue in this fashion with the third scenario. (15 minutes)

Note to the Teacher: Depending on your class, you may wish to have students actually role 
play these scenarios at the front of the class so they can see these suggestions in action to 
determine what was most useful or helpful and why.

Understanding Boundaries 
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum

www.advocatesforyouth.org
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STEP 4: Ask the students to look at what’s on the board and describe what themes or
lessons they notice in what’s written, probing for the importance of knowing and being 
clear about what your boundaries are, and of finding out what someone else’s boundaries 
are and respecting them, even if they were to change.

Note to the Teacher: Jamie's gender in scenario 3 is purposely ambiguous. Ask students 
what gender they assumed Jamie to be and why? Ask them if the gender makes a difference 
in what they thought about this scenario? Why or why not?

Say, “As you see from these scenarios, sometimes communication boundaries need to be 
set and sometimes physical boundaries need to be set. But even if someone doesn't state 
their boundaries, you should be respectful and ask them what they want, read their body 
language, etc."

Ask the students whether they have ever heard the term "sexual harassment" before. Probe 
for, “it is when someone says/texts/does something sexual to another person that the other 
person does not want to hear/receive/have done to them.” Explain that sexual harassment 
can occur in many forms, such as comments, jokes, pictures, electronic communication, 
gestures, or pressuring someone for dates or sexual activity. 

Tell students, "Sexual harassment can be intentional or unintentional. The main point is 
that if the person being sexually harassed tells the harasser to stop – even once – and the 
harassment continues, then sexual harassment has occurred. Since sexual harassment is 
prohibited by law, tell an adult at the school or another trusted adult immediately so that 
this behavior can be stopped."

Next, ask the students whether they have ever heard the terms “rape” or “sexual assault” 
before, and if so, what they understand these terms to mean. Probe for, “it is when someone 
forces another person to do something sexual that they don’t want to do.” Explain that rape 
usually involves some kind of forced sexual intercourse – vaginal, oral, or anal – but that if a 
person does other sexual things to another person who didn’t want to do those things, it’s 
considered sexual assault or abuse and is just as wrong as rape.

Explain, “Rape and sexual assault are extremely serious because they can hurt someone 
physically and emotionally. They are not just wrong, they are crimes. So if you aren’t sure 
what another person’s boundaries are – or, like Jamie, push it a bit to see if the other 
person will change their mind – you may end up committing a crime. This is another reason 
why clear communication is so important – if you’re not sure how someone else is feeling 
or what they want to do sexually, just ask. Make sure an audible, clear, and enthusiastic 
'YES' is heard from the other person before continuing. This is called 'affirmative consent.' 

And if you don’t like what you’re doing sexually with another person, say you want to stop 
–and then stop. The other person should stop at this point as well, even if you changed
your mind. It is your right to change your mind and communicate this decision to your
partner. If the other person does not stop and continues to touch you sexually, then that is
sexual assault.”

www.advocatesforyouth.org
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Finally, tell the class, “The most important message I want you to know is that the person 
who doesn’t respect boundaries – the person who pushes it or assaults or rapes another 
person – is always responsible for what happens. If you're about to be involved in a sexual 
situation, make sure both partners clearly say 'YES' before beginning. If someone says 
‘NO,’ you need to stop what you’re doing. If you don’t like what someone is doing, you 
need to say ‘NO’ really clearly. If someone doesn't say 'no' but seems unsure or doesn't 
explicitly agree, stop what you're doing.

If someone does sexually assault or rape another person, it is never the fault of the person 
who has been assaulted or raped. The abuser or rapist is always in the wrong – it doesn’t 
matter what the person who was raped was wearing, or whether they knew each other, 
were a couple, or had done something sexual together before. NO means NO – every single 
time. Even if someone is silent, they have not given consent. A person must clearly and on 
their own say 'YES' before consent is given, and they can change their mind and withdraw 
their consent at any time.” (7 minutes)

STEP 5: Take the bookmarks and cards with the Student Support website on them and 
begin to walk around the room, giving one to each student. As you walk, say, “It’s always 
best if you can talk with a parent/caregiver about something serious that’s happened to 
you or someone you know. You can also always talk with another trusted adult, like 
someone here at school. But sometimes, people – both kids and adults – find it really hard 
to talk about sexual assault with someone they know. That’s why there’s this website with  
several resources on it that you can access by going online." 

An optional strategy, if you have time, is to bring up the Student Support website 
(www.sandiegounified.org/Support) on your computer/projector so that students can see 
this website and watch you navigate it. Or if you're comfortable, have students themselves 
access this website themselves on their classroom computers.

"In the 'Crisis Support Section' there are several sexual assault and abuse organizations 
listed that have 24-hour hotlines   and chatlines, which can offer comfort and advice to 
anyone who is a victim of sexual assault. In the end, it doesn’t matter who you talk with 
about this – what matters is that you tell someone so that it stops and so that person can’t 
do it to anyone else.” Distribute the homework sheet, “What’s Your Advice?” and ask them 
to complete it and bring it to the next class. (3 minutes)

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT CONCLUSION OF 
LESSON:

The small group activity will help the teacher assess Learning Objectives 1 and 2. Learning 
Objective 3 will be assessed by observation during the last discussion. The homework will 
provide an opportunity to assess individual understanding as they relate to Learning 
Objectives 2 and 3. The Student Support bookmark or card addresses Learning Objective 4.

HOMEWORK: 
"What's Your Advice?" homework sheet in which two different scenarios are given. The 
students  respond directly to the situations described and then discuss their ideas with a 
parent or caregiver. If the parent/caregiver is more comfortable reading in Spanish, please 
give the student the Spanish version of the homework.
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SETTING AND RESPECTING BOUNDARIES
Worksheet

Name: _____________________________  Date: ____________________

Instructions: Please read each example and discuss in your groups how you think the 
characters should handle each situation. Elect one person to be the writer and have that 
person record your answers in the space provided.

1. A student often tells dirty jokes in front of other students. Some of the students ask him to
stop, but he doesn’t. He tells them they don’t have a sense of humor and continues.

What should the student who is telling the jokes do? Why?

___________________________________________________________________________ 

What should the students do who asked him to stop? Why?

 ___________________________________________________________________________

2. Rosa and Daniel are one of the first romantic couples in 6th grade. Rosa loves that
everyone knows they’re a couple and always holds Daniel's hand in the hallway or puts her
arm around Daniel. Daniel really likes Rosa, but has never been a really physical person and
doesn’t like the public touching. The next time Rosa sees Daniel at school, she wraps her arm
around Daniel's waist, gives a gentle squeeze and says, “Hi!” Embarrassed, Daniel says, “You
don’t have to do that every time we see each other.” Rosa pulls back immediately, says
“fine,” and walks away.

How do you think   Daniel handled this? What could/should Daniel have done differently? 

___________________________________________________________________________ 

___________________________________________________________________________

How do you think Rosa handled this? What could/should Rosa have done 
differently?

___________________________________________________________________________

___________________________________________________________________________

3. Jamie and Jordan spend a lot of time together now that they’re a couple. When they find 
some private time alone, they like to kiss a lot. Jamie really wants to do something more, and 
so the next time they’re alone together, Jamie tries to pull Jordan's shirt up and reach for one 
of her breasts. She pulls it back down and says, “No,” but keeps kissing Jamie. Jamie tries 
again, and she says, “Jamie, no.” Jamie remembers seeing in a movie that if you keep trying, 
sometimes the other person gives in – so Jamie tries again. Jordan pushes Jamie off, stops 
kissing, says “I’m going home,” and leaves.

How do you think Jamie handled this? What could/should Jamie have done differently? 

___________________________________________________________________________ 

___________________________________________________________________________ 

Does it make a difference what gender Jamie is? Why or why not? 

___________________________________________________________________________

___________________________________________________________________________
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What’s Your Advice? 
Homework (6-9)

Name: _________________________  Date: ____________________

Instructions: Read each of the situations described below. Then write down what you think 
the best advice is for the people seeking your help.

1. A friend comes to you and says they really needs to talk to you about something. They 
say that someone you both know at school cornered them in the bathroom when no one 
else was there and touched them between their legs, saying, “I know you want it.” What 
would you tell your friend to do?

2. A guy you know has a girl who really likes him – she’s all over him at school, but he’s less 
interested in her. He doesn’t want to hurt her feelings, so he doesn’t say anything directly 
to her, but he really doesn’t like her like that. He comes to you because she said if he 
doesn’t make out with her, she’s going to tell everyone he’s gay. What would you tell him 
to do?

3. Discuss your responses to the scenarios above with a parent or caregiver and ask if they 
have any other advice that you could offer your friends. Record their ideas below.

Grade 6 - Lesson 9
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¿Cuál es tu consejo? 
Tarea (6-9) 

Nombre: Fecha: 

Instrucciones: Lee cada una de las situaciones descritas abajo. Luego escribe lo que piensas que 

puede ser el mejor consejo para los que te piden ayuda. 

1. Una amiga viene y te dice que realmente necesita hablar contigo sobre algo. Te dice que alguien
que ambos conocen en la escuela la arrinconó en el baño cuando no había nadie y la tocó entre sus
piernas diciendo: “yo sé que tú lo quieres”. ¿Qué le dirías a tu amiga que haga?

2. Un amigo que conoces tiene una chica a quién realmente le gusta él, ella está todo el tiempo
encima de él en la escuela, pero él está menos interesado en ella. Él no quiere herir sus sentimientos,
así que no le dice nada directamente a ella, pero realmente no la quiere así. Él te lo cuenta porque
ella dijo que si él no sale con ella, ella va a decirle a todos que él es gay. ¿Qué le dirías a tu amigo que
haga?

3. Discute tus respuestas a las situaciones mencionadas con uno de tus padres o adulto confiable y
pregúntales si tienen otro consejo que dar para que lo ofrezcas a tu amigo. Registra sus ideas abajo.

www.advocatesforyouth.org 
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Being Smart, Staying Safe Online
A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum 
Fostering responsibility by respecting young people’s rights to honest sexuality education.

ADVANCE PREPARATION FOR LESSON:
• Open the Safe Online Talk webpage

(www.commonsensemedia.org/educators/lesson/safe-
online-talk-6-8) and be prepared to play the
"Perspectives on Chatting Safely Online" video for the class. ·

• Read the "Safe Online Talk" Teacher Backgrounder.

• Review the "Take Three" Teacher Version.

• Review the "Internet Traffic Light" Teacher Version.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to: 

1. Describe positive aspects of online talking and
messaging.[Knowledge]

2. Identify examples of flirting and chatting that can be
inappropriate or risky.  [Knowledge]

3. Demonstrate an understanding of how to deal with
uncomfortable situations when communicating online.
[Knowledge, Skill]

A NOTE ABOUT LANGUAGE:
Language is  important and we’ve intentionally been careful about 
our language throughout this curriculum. You may notice language 
throughout the curriculum that seems less familiar - using the 
pronoun “they” instead of “her” or “him,” using gender neutral names 
in scenarios and role-plays and referring to “someone with a vulva” vs. 
a girl or woman.  This is intended to make the curriculum inclusive of 
all genders and gender identities. You will need to determine for 
yourself how much and how often you can do this in your own school 
and classroom and should make adjustments accordingly.

PROCEDURE:
STEP 1: Ask students to raise their hand if they have ever heard the
saying, “Don’t talk to strangers.” Ask, “How might this ‘rule’ change 
when we communicate online?” Probe for the fact that while the 
Internet allows people to keep in touch or hang out with friends they 
already know offline, it also allows people who don’t know each other 
to interact, debate, share, and collaborate. Explain that the Internet 
gives students a wide range of opportunities to connect with or learn 
from people who may not be in their circle of close friends—whether 

MATERIALS NEEDED:
• Lesson PowerPoint

• Projector and screen 

• Computer with Internet access 
and speakers/audio 

• White board and markers

• "Safe Online Talk," "Take Three," 
and "Internet Traffic Light" 
Teacher Versions 

• "Common Sense on Safe Online 
Talk" Family Tip Sheet

• "Take Three" Student Handout 
(one per student)

• "Internet Traffic Light" Student 
Handout (one per student) 

• "Exit Slip - Before You Go..." (one 
half-sheet per student) 

AND

• Half-size sheets of paper
(3 per student) 

• Green, yellow, and red markers 
or colored pencils (one set for 
each group of 4-5 students) 

OR

• "Green, Yellow, Red Circles" 
worksheets printed and cut 
into individual cards (one set 
for each group of 4-5 students) 

TIME: 50 Minutes

TARGET GRADE: 
Grade 6 - Lesson 10

www.advocatesforyouth.org

NSES ALIGNMENT: 

Students will be able to:

HR.8.GS.1 - Develop a plan to stay 
safe when using social media. 

HR.8.SM.2 - Describe strategies 
to use social media safely, legally 
and respectfully.

Grade 6 - Lesson 10
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through games, social network sites, blogs, instant messaging, forums, and so on. And 
while this can be great, connecting with people online occasionally can carry risks. 
Therefore, it is important to know how to deal with inappropriate situations if they arise. 
(3 minutes) 

STEP 2: Distribute the "Take Three" Student Handout and explain to students that they
are going to watch a video of three teens sharing their experiences about connecting with 
people online. Ask students to pay attention to the positives and the negatives that each 
of the three teens mentions in the film. 

Play the video, “Perspectives on Chatting Safely Online” (www.commonsensemedia.org/
educators/lesson/safe-online-talk-6-8). Once the video is over, ask the students to 
complete the "Take Three" Student Handout with a partner. Tell them they will have about 
5 minutes in which to complete their sheets. As they are working, draw a table on the 
white board that looks like this, leaving space between the three young people’s names:

Positives Negatives

Randy 
(Social Networking)

Aseal 
(Gaming)

Renee 
(Texting/Video chatting)

(10 minutes) 

STEP 3: After about five minutes, ask students to share the positives and negatives that
Randy, Aseal, and Renee talk about in the video. Fill in the information on the board as it is 
contributed by the students. Ask, “What advice did they share in the video that you think 
is important?” After a few responses ask, “Would you add any advice of your own?” 

Remind them of Renee talking about getting a “gut feeling” when she felt something was 
wrong online. Ask, “Have you ever had that kind of gut feeling, whether online or in real 
life? What does that feel like?” After a few students have responded say, “That gut feeling 
is there for a reason—it’s kind of like an internal warning system. If something doesn’t 
feel quite right, chances are it isn’t. So it’s important to pay attention and at least get out 
of the situation that’s making you feel that way so that you have the chance to think 
about what was making you feel that way and why.” (12 minutes) 

STEP 4: Point out that Randy and Aseal used the word “harass” in the video to describe 
awkward or annoying interactions with strangers online. For example, Aseal says he was 
harassed when during a game someone he didn’t know said some mean things about him. 
Explain that online flirting can sometimes be a less obvious form of harassment. 

Remind students that many online networking sites have age restrictions. For example, a 
person must be at least 13 years old in order to open their own Facebook , Twitter, 
Instagram, Pinterest, Tumblr, Kik, and Snapchat accounts.

Being Smart, Staying Safe Online      
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum
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Ask, "How would you handle someone walking up to you on the street and making crude or 
sexual comments?" Students should respond that they would walk away and call for help 
if they felt threatened. Ask “How would you handle someone trying to flirt with you on the 
street?” Students may respond that it depends on whether they know the person or not. 
They may also say it depends on whether the person is someone their own age or much older. 

Explain that the same kinds of situations can happen when they are online. Say, 
“Sometimes it’s obvious that what a person is saying online is wrong and even harmful. 
Other times people may flirt online and warning signs are not always so obvious.” Discuss 
with students how flirting is normal among middle school students. When flirting is done 
face to face, it might feel comfortable. However, it quickly can become uncomfortable 
online, even when it’s with other people that they may know. This is because people 
sometimes say things online to one another that they might not say in person.

Explain that when they are talking online with people they don’t know in person, flirting 
and other sexual talk is risky behavior. There are times when flirting can lead to an ongoing 
relationship with a stranger that seems deep and personal. But this is tricky, because some 
people online don’t actually have teens’ best interests in mind. If the person they’re 
communicating with online says anything inappropriate or sexual, wants to meet them in 
person, or asks them to keep secrets, and especially if that person is older than they are, 
students should stop talking right away and tell a friend or trusted adult. (7 minutes)

STEP 5: Distribute the "Internet Traffic Light" Student Handout to each student. Review
the Internet Safety Tips on the handout with them aloud. Tell students to keep these rules 
in mind during the activity you are about to do. 

Arrange students in groups of 4 or 5. Distribute three half-sheets of paper to each student 
and one set of green, yellow, and red markers or pencils for each group, or have the color 
circles cards printed and prepared. Follow the instructions on the "Internet Traffic Light" 
Teacher Version to guide students through the group activity and class discussion. 

Process by using the following questions: 

• What are some of the positive things and what are some of the negative things
about connecting with people online? (Probe for: The Internet gives you the
opportunity to connect with people your age that aren’t in your close friend group;
with the Internet, you can work together with people in an online game or virtual
world; dealing with online harassment can be a pitfall when connecting with
strangers online.) ·

• In what online situations should you get a “gut feeling” that tells you that you may
be at risk? (Probe for: When people you know in person only flirt with you or talk
about sex while you're online; when someone you don’t know wants you to send them
a picture, to meet you alone, or asks you to keep your conversation a secret.) ·

• What are some rules for staying safe when talking and messaging online? (Probe for:
Don’t reply to any questions that make you uncomfortable; tell a friend or trusted
adult when someone bothers you online; avoid flirting or using sexual language
online, especially with people you and your friends do not know in person; never send
or post a sexual picture of yourself or someone else under the age of 18; never plan a
face-to-face meeting with someone you met online without taking along a parent or
guardian.) (15 minutes)

Being Smart, Staying Safe Online      
A Lesson Plan from Rights, Respect, 
Responsibility: A K-12 Curriculum
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STEP 6: Explain the homework assignment, where they will take the most important 
points they learned from today’s class relating to being safe online that they think other 
students at school need to know and create a poster representing them. Tell them they can 
work with another student if they wish or on their own. Determine how long you want to 
give them and provide a due date. Speak with your school about posting the homework 
assignments in the hallway or keep them in your classroom and have students from other 
classes visit. 

Hand the students the "Exit Slips" to fill out and hand back to you before leaving class. Be 
sure to skim the answers and comment on anything that stood out to you during this next 
class period's meeting. (3 minutes)  

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT CONCLUSION OF 
LESSON:

The processing of the video clips and the homework assignment will demonstrate to the 
teacher whether Learning Objectives 1 and 2 have been achieved. The "Internet Traffic 
Light" activity will fulfill Learning Objective 3. 

HOMEWORK:
Have students create “Stay Safe Online!” posters to teach other students about the pros 
and cons of online communication. Suggest they refer to their "Internet Traffic Light" 
Student Handout and include one or more of the tips in their posters. You may also give 
students the "Common Sense on Safe Online Talk" Family Tip Sheet to share with their 
parents or guardians, or you may even post this on your class or school's website. The 
electronic version can be found here: https://www.sandiegounified.org/sites/default/
files_link/district/files/dept/sexual_health_education/6-8-familytip-safeonlinetalk_0.pdf. 

Note: This lesson originally appeared as “Safe Online Talk” in DIGITAL LITERACY AND 
CITIZEN-SHIP IN A CONNECTED CULTURE by CommonSense Media, 2012, 
www.commonsense.org

Grade 6 - Lesson 10

4

http://www.commonsense.org
http://www.advocatesforyouth.org
https://www.sandiegounified.org/sites/default/files_link/district/files/dept/sexual_health_education/6-8-familytip-safeonlinetalk_0.pdf
https://www.sandiegounified.org/sites/default/files_link/district/files/dept/sexual_health_education/6-8-familytip-safeonlinetalk_0.pdf


Safe Online Talk
COMMUNICATING SAFELY ONLINE  

TEACHER BACKGROUNDER
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The term “online predator” often conjures up the image of a creepy older man at a computer screen waiting to 
lure an unsuspecting child. The media reinforces this depiction, which is problematic because it does not fit with 
the kinds of risky relationships that are more common for teens. In reality, when online sexual solicitation does 
occur, it’s more likely to be between two teens, or between a teen and a young adult. 

The following background information serves to clear up these misconceptions, providing information for 
teachers about the myths and realities of online sexual solicitation, as well as guidance on how to approach this 
sensitive topic.

Thinking Beyond “Online Predators”
Many adults fear that teens use the Internet to connect with strangers. In reality, most teens use the Internet to 
keep in touch with people they already know offline, or to explore topics that interest them. Studies show that it 
is most often teens who are psychologically or socially vulnerable that tend to take more risks online 
(Subrahmanyam and Šmahel, 2011; Ybarra et al., 2007). These at-risk teens might seek reassurance, 
friendship, or acceptance through relationships that they develop online. Given the disconnect between the 
“online predator” myth and the more realistic types of solicitation outlined above, it is important to strike the 
right tone when discussing the issue with teens. 

We recommend that adults avoid fear-based messages with teens, as research indicates that teens are less 
responsive to this approach (Lanning, 2010). Teens are not likely to buy into the idea that they should avoid  all 
contact with anyone they do not know online. After all, it is nearly impossible to connect with others online 
without talking to some people who are strangers. Rather than telling teens to never talk with strangers,  it 
is more effective to have conversations about why certain online relationships are risky, and about how to 
avoid them. 

The Truth About Risky Online Relationships
The information below is meant to clear up misconceptions about the common risks that kids face when they 
meet people online. It is based on research from the Crimes Against Children Research Center, the Internet 
Safety Technical Task Force, and Internet Solutions for Kids, Inc.

1. Teens, not children, are most likely to receive online sexual solicitations.
Online solicitors rarely target younger kids. This happens more frequently to younger teens (ages 14 to 17).
People who solicit online are often upfront about their intentions. They may ask teens to talk about sex, to give
out personal sexual information, to send sexy photos online, or to meet offline for a possible sexual encounter.

2. A teen is more likely to be solicited online by another teen or a young adult.
Contrary to popular belief, teens are more likely to be solicited online by similarly aged peers. It is true, however,
that a very high majority of sexual solicitations online come from boys or men. Guiding teens to think more
generally about avoiding risky online relationships, rather than telling them to fear predators, prepares them
for the wider breadth of situations they may have to deal with online — not only the extreme cases.

3. The “predator-prey” label gives the wrong impression.
There is a range of behaviors that are not made clear by the predator-prey label. The behaviors can range from
“not as risky” to “very risky,” as reflected in the chart below:
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Not As Risky

Very Risky

• Receive inappropriate spam through email and immediately send it to their junk mail

• Accept a friend request online from a stranger and receive a sexually explicit online
message thereafter, or joke around on a virtual world site and flirt with other avatars

• Seek companionship or friendship on an online chat room, and develop an ongoing,
risky relationship with a stranger

In the most extreme cases of online solicitation – those involving older adults and teens – targets are usually 
aware of their solicitor’s true age and intentions. For the small percentage of teens who find themselves in this 
kind of situation, simply warning them against “unwanted contact” is not an effective strategy because they 
have likely grown to be comfortable with, and perhaps even dependent upon, their solicitor. Instead, we need 
to help teens understand why it is risky to flirt with people they meet online, how to recognize warning signs, 
and more broadly, why romantic relationships between teens and adults are unhealthy. 

What Should Teens Know if Online Strangers Contact Them?
The term “grooming” is sometimes used to describe the process of an older adult coaxing a young person into 
sexual situations. For cases involving children, grooming may involve befriending the child, showing interest  
in his or her hobbies, exposing the child to sexually explicit material, and manipulating a child into a sexual 
encounter (Lanning, 2010). 

The term is less commonly used for cases between teens, or between a teen and a young adult. Research also 
shows that teens who flirt and engage in online sexual talk with strangers – especially in chat rooms – are more 
likely to be solicited for sex (Ybarra et al., 2007).

The number one thing for teens to remember is that they should avoid flirting with or regularly talking to online 
strangers or online acquaintances, especially – but not only – if the person they are chatting with is older 
than they are. Teens should also reflect on these questions if they communicate with someone they meet online: 

• Has this person asked to keep anything about our relationship a secret?
• Has this person hinted at or asked about anything sexual?
• Have I felt pressured or manipulated by this person?
• Do I feel true to myself – sticking to my values – when I communicate with this person?

If teens feel uncomfortable during a conversation with an online stranger, they should:
• Change it up. If something feels like it might be getting risky, it probably is. But if teens are not sure, they

should try changing the subject, making a joke, or saying they want to talk about something else. If they still
feel pressured or uncomfortable, they need to take further action.

• Log off or quit. Teens need to remember that at any time they can just stop typing and log off if a
conversation gets uncomfortable online. They can also take action to block or report another user, or create a
new account – whether for email, IM, or virtual world – to avoid contact with that person again.

• Know that it’s okay to feel embarrassed or confused. It’s not always easy to make sense of situations that
make teens uncomfortable online. Nor is it easy for them to ask for help if they feel embarrassed about what
they’ve experienced. They should know these feelings are normal.

• Talk to a friend or trusted adult. Teens should know that it’s okay to reach out. Even if they feel they can
handle a tricky situation alone, it’s always a good idea for teens to turn to friends, parents, teachers, coaches,
and counselors for support.
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Teaching Strategies for Sensitive Topics
Provide Supportive Resources
Young teens may react to conversations about risky relationships in different ways. Consider concluding the 
lesson by mentioning a few resources available to students at your school, such as guidance counseling, health 
services, and talking to other teachers. These resources may help kids practice safe behavior online long after 
your lesson on Safe Online Talk is over.   

You may wish to share the following Web resource with teens:
• That’s Not Cool (www.thatsnotcool.com)

Talking to Parents
Send home the Safe Online Talk Family Tip Sheet.

Research
• The Berkman Center for Internet & Society at Harvard University. Enhancing Child Safety & Online

Technologies: Final Report of the Internet Safety Technical Task Force. 2008.

• Lanning, K. “Child Molesters: A Behavioral Analysis.” 2010. National Center for Missing & Exploited Children;
Office of Juvenile Justice and Delinquency Prevention.

• McBride, N. “ ‘Stranger-Danger’ Warnings Not Effective at Keeping Kids Safer.” 2011. National Center for
Missing & Exploited Children. www.missingkids.com.

• Subrahmanyam, K. and Šmahel, D. Digital Youth: The Role of Media in Development. 2011. Springer,
New York.

• Ybarra, M. L., Espelage, D. L., and Mitchell, K. J. “The Co-occurrence of Internet Harassment and Unwanted
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Directions
When connecting with people online, the Internet opens up many opportunities. However, online 
communication also has its pitfalls. Fill out the chart below to show the positive and negative 
online experiences that Randy, Aseal, and Renee describe in the video.

name opportunities 
(potential positives)

Pitfalls 
(potential negatives)

randy
Social network 

sites (Facebook)

• Developing closer connections
with classmates

• Establishing connections to
people you wouldn’t have
connected to otherwise

• Dealing with random or suspicious
friend requests

• Dealing with obnoxious and
persistent contact (for example,
handling repeated friend requests
from strangers)

• Not knowing who people online
really are, or how they might react
during communication

aseal
Gaming

• Hanging out with people you already
know in an online setting

• Interacting with new people from
around the world

• Developing a better understanding of
other cultures from afar (Aseal says
gaming helps him get “out of [his]
social box” and “see” other places
around the world. He talks to people
from Qatar, England, and elsewhere)

• Dealing with vulgar language and
“trash talking”

• Feeling harassed by people you
don’t really know

renee
Texting and video 
chatting (Skype)

• Communicating more easily with
friends when you aren’t with them

• Getting to know people better

• Seeing what people’s interests are

• Receiving random friend requests

• Connecting too easily with new
people, without thinking twice

• Engaging in conversations that
may seem okay at first, but then
become uncomfortable or awkward

• Dealing with requests for private
or personal information from
people you don’t know
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Teacher Instructions
After arranging the class into groups of four or five and distributing the Internet Traffic Light 
Student Handout, guide students through the Internet Safety Tips below. These tips also appear on 
their handouts.   

Internet Safety Tips

If you develop a friendship with someone online, be sure to ask yourself the following questions:

• Has this person asked me to keep any information secret?

• Has this person flirted with me, or asked me about anything sexual?

• Has this person asked me about anything private?

• Have I felt pressured by this person to do anything?

• Do I feel true to myself – sticking to my values – when I talk to this person?

If someone starts chatting with you about inappropriate topics or asks you to send a picture of yourself, 
end the conversation immediately. And never plan a face-to-face meeting with someone you met online 
without taking a parent or guardian along.

DiscUss the idea that just as drivers need rules when they’re on the road, students need rules when
they’re online. Drivers also need traffic lights to tell them when they need to stop, and when it’s safe to 
proceed. Because the Internet has no traffic lights, students need to develop their own internal traffic 
lights. These will tell them when it’s safe to proceed, and when they should come to a stop. 

tell students to begin the activity by reading the directions on their handouts (see below).

Directions
When people drive, they should know the rules of the road. Traffic lights tell them when it’s safe 
to move forward, and when they need to stop.

1. Take three sheets of paper and draw a circle on each one. Color your circle “lights” green,
yellow, and red.

2. With your group, read through each of the following stories. Use the Internet Traffic Light
descriptions on the next page to help you decide whether it is a green, yellow, or red light situation.
When you have made your choice, take one of your lights and place it face down in front of you.

3. Wait until all group members have made their choices, and then flip your papers over. Discuss
the choices you made, and decide as a group which one is best.

4. After each story, write down the choice your group made and why.

Grade 6 - Lesson 10
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alloW students 10 to 15 minutes to complete the activity. Then reassemble the class.

DiscUss each story, inviting students to explain the choices their groups made. Although the
students should think critically about their choices, it is important for them to understand that there 
sometimes are truly correct answers, especially when it comes to “red light” and “yellow light” 
situations. You may also use the following material to guide class discussion:

Abby’s Story
Abby is 13. Yesterday was her friend Ivan’s bar mitzvah, and Abby chatted with some of his relatives  
at the party. Today, Abby logs on to the social networking site MyFace and sees a friend request 
from Ivan’s uncle. She doesn’t know him very well, but they did chat a little bit about school at the 
dessert buffet.

Discussion: YELLOW – SLOW DOWN, BE CAUTIOUS. Abby should think twice about this one. The
best thing she can do is ask her parents what they think about the situation. If they think it’s fine, 
Abby should also let Ivan know and ask for his permission. If everyone gives her the thumbs up – and 
she feels comfortable being the uncle’s friend on MyFace – then it’s probably all right to accept his 
request. Abby should consider putting him on a limited profile setting so that he can’t see her personal 
information or tagged photos. She should also check out their mutual friends.

Additional Questions: What if Ivan’s aunt asked to be Abby’s friend on MyFace instead? Would the
situation feel different? Why or why not? Would you have adult friends on Facebook or 
MySpace? If so, why would you decide to let them be your online friend?

Stop! 
Too dangerous 
to proceed.

The person you are talking to is clearly acting 
inappropriately, and the conversation needs to end.

Slow down, be 
cautious – and be 
prepared to stop.

Something about this conversation makes you feel 
uncomfortable. You’re alert for any signs of inappropriate 
or suspicious behavior.

Coast is clear 
(but look 
both ways!)

You feel safe and enjoy interacting with this person online. 
But you also remember that all conversations can take 
unexpected turns, so you’re prepared to put the brakes on if 
you need to. You have not provided any private information. 
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Vince’s Story
Vince is 12 and loves playing EscapeGo – a fantasy combat MMORPG (massive multiplayer online 
role-playing game. When he first started playing, another avatar was nice to him and helped him learn 
the ways of the game. Since then they’ve been good friends online, completing quests together and 
protecting each other during combat. Once, one of their teammates asked them how old they were during 
a quest. “Enough small talk, dude. Nobody cares, just play the game,” Vince’s friend said in response. 

Discussion: GREEN – COAST IS CLEAR (BUT LOOK BOTH WAYS!) It sounds like Vince’s friend has
his mind set on EscapeGo and not much else. This is a good sign. It’s exciting to be able to collaborate 
and strategize with other players in real time, too – that’s the beauty of MMORPGs. Vince should still 
be aware that he’s interacting with strangers online, and that it’s never a good idea to reveal private 
information in these kinds of settings. 

Additional Questions: What if Vince’s friend asked him how old he was later on? What if he wanted
to meet Vince in person to talk about gaming?

Keyanna’s Story
Keyanna is 12 and she often plays Whatville, a virtual world for middle school kids like herself. One 
day, another avatar throws a heart her way. Keyanna knows that throwing hearts is a common way 
to flirt on Whatville. She also knows he’s not a newbie, because it takes someone with a lot experience 
to design the kind of appearance that his avatar has.

Discussion: YELLOW – SLOW DOWN, BE CAUTIOUS. Flirting online can be fun, as long as it’s
in a safe setting. And even though it’s a popular thing to do in tween/teen virtual worlds like Whyville 
and Habbo Hotel, it is Keyanna's choice whether she is comfortable with this interaction and wheterh 
she wants to throw a heart back or not – it’s her decision. If Keyanna starts feeling uncomfortable in 
any way, she should stop contact with this avatar immediately.

Additional Questions: What if the male avatar started interacting with Keyanna in Whatville and
no one else? Do you think that’s a warning sign?

Catherine’s Story, Part 1
Catherine, who is 13, logs on to a chat room for teenagers. Her screen name is CathyKisses13. A guy 
called MikeyMike99 said hi to her a few days ago, and they’ve talked every day since. He’s really easy 
to chat with, and she likes venting to him about things that annoy her at school and at home. She 
hasn’t told him anything too personal yet. “U seem so mature. Ur 13 right? I’m 20,” MikeyMike99 says.

Discussion: RED – STOP! TOO DANGEROUS TO PROCEED. Consider coming to a complete

Grade 6 - Lesson 10
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stop. Catherine should be aware that her screen name makes her a potential target for inappropriate 
contact in the chat room: it’s flirty, indicates her age, and even says her name. It’s good that Catherine 
hasn’t divulged too much personal information to MikeyMike99, and she should be extremely 
cautious about maintaining furhter contact with him. Some people (older teens or young adults, 
more commonly) develop inappropriate relationships with younger teens online over time, 
establishing feelings of trust and affection at first in order to make their advances seem more 
normal. 

Additional Questions: Catherine insists she hasn’t told MikeyMike99 anything too personal. From
your perspective, what does that mean?

Catherine’s Story, Part 2
Catherine is back online and she continued talking with MikeyMike99, and they’ve been talking 
for about a week now. He’s starting to flirt with her, and she’s flattered because he seems pretty 
mature. After all, Catherine’s not really into any of the guys at her school, so she likes flirting with 
Mike online. Today he writes, “Can I show u a pic?” Before she types a response, he says again: “Keep 
this private ok? I like u, Cat. I hope u like me 2.”

Discussion: RED – STOP! TOO DANGEROUS TO PROCEED AND TELL AN ADULT
IMMEDIATELY. Catherine has found herself in a risky situation, whether she knows it or not. Talking 
sexually with people online is risky, especially if you know that person is older. There’s a good 
change that MikeyMike99’s picture is inappropriate, and Catherine should feel very uncomfortable 
that he is asking her to keep something private. Even though she’s gone too far already, the power is 
still in her hands. Catherine should stop talking with Mike entirely and even though it might be a 
little embarrassing, she should talk to friend or parent right away about what happened.

Additional Questions: What are some ways in which MikeyMike99 tries to make Catherine feel
comfortable? (He uses a nickname (Cat) affectionately; he also appears to make himself vulnerable 
by telling her that he likes her, hopes she likes him too.) 
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name(s) Class date

directions
When connecting with people online, the Internet opens up many opportunities. However, online 
communication also has its pitfalls. Fill out the chart below to show the positive and negative 
online experiences that Randy, Aseal, and Renee describe in the video.

name opportunities 
(potential positives)

Pitfalls 
(potential negatives)

Randy
Social network sites 

(Facebook)

aseal
Gaming

Renee
Texting and video 
chatting (Skype)
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name(s) Class date

Internet Safety Tips

If you develop a friendship with someone online, be sure to ask yourself the following questions:

• Has this person asked me to keep any information secret?

• Has this person flirted with me, or asked me about anything sexual?

• Has this person asked me about anything private?

• Have I felt pressured by this person to do anything?

• Do I feel true to myself — sticking to my values — when I talk to this person?

If someone starts chatting with you about inappropriate topics or asks you to send a picture of yourself, 
end the conversation immediately. And never plan a face-to-face meeting with someone you met online 
without taking a parent or guardian along.

Directions
When people drive, they should know the rules of the road. Traffic lights tell them when it’s safe 
to move forward, and when they need to stop. 

1. Take three sheets of paper and draw a circle on each one. Color your circle “lights” green,
yellow, and red.

2. With your group, read through each of the following stories. Use the Internet Traffic Light
descriptions on the next page to help you decide whether it is a green, yellow, or red light situation.
When you have made your choice, take one of your lights and place it face down in front of you.

3. Wait until all group members have made their choices, and then flip your papers over. Discuss
the choices you made, and decide as a group which one is best.

4. After each story, write down the choice your group made and why.
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Abby’s Story
Abby is 13. Yesterday was her friend Ivan’s bar mitzvah, and Abby chatted with some of his relatives  
at the party. Today, Abby logs on to the social networking site MyFace and sees a friend request  
from Ivan’s uncle. She doesn’t know him very well, but they did chat a little bit about school at the 
dessert buffet. 

What light do you think Abby should choose in this situation? Explain 
your choice.

________________________________________________________________

________________________________________________________________

Vince’s Story
Vince is 12 and loves playing EscapeGo – a fantasy combat MMORPG (massive multiplayer online 
role-playing game). When he first started playing, another avatar was nice to him and helped him learn the 
ways of the game. Since then they’ve been good friends online, completing quests together and protecting 
each other during combat. Once, one of their teammates asked them how old they were during a quest. 
“Enough small talk, dude. Nobody cares, just play the game,” Vince’s friend said in response. 

What light do you think Vince should choose in this situation? Explain 
your choice. 

________________________________________________________________

________________________________________________________________

Stop! 
Too dangerous 
to proceed.

The person you are talking to is clearly acting 
inappropriately, and the conversation needs to end.

Slow down, be 
cautious – and be 
prepared to stop.

Something about this conversation makes you feel 
uncomfortable. You’re alert for any signs of inappropriate 
or suspicious behavior.

Coast is clear 
(but look 
both ways!)

You feel safe and enjoy interacting with this person online. 
But you also remember that all conversations can take 
unexpected turns, so you’re prepared to put the brakes on if 
you need to. You have not provided any private information. 
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Keyanna’s Story
Keyanna is 12 and she often plays Whatville, a virtual world for middle school kids like herself. One 
day, another avatar throws a heart her way. Keyanna knows that throwing hearts is a common way to 
flirt on Whatville. She also knows he’s not a newbie, because it takes someone with a lot experience to 
design the kind of appearance that his avatar has.

What light do you think Keyanna should choose in this situation? Explain 
your choice. 

________________________________________________________________

________________________________________________________________

Catherine’s Story, Part 1
Catherine, who is 13, logs on to a chat room for teenagers. Her screen name is CathyKisses13. A guy 
called MikeyMike99 said hi to her a few days ago, and they’ve talked every day since. He’s really easy  
to chat with, and she likes venting to him about things that annoy her at school and at home. She 
hasn’t told him anything too personal yet. “U seem so mature. Ur 13 right? I’m 20,” MikeyMike99 says.

What light do you think Catherine should choose in this situation? Explain 
your choice. 

________________________________________________________________

________________________________________________________________

Catherine’s Story, Part 2
Catherine is back online and she continued talking with MikeyMike99, and they’ve been talking 
for about a week now. He’s starting to flirt with her, and she’s flattered because he seems pretty 
mature. After all, Catherine’s not really into any of the guys at her school, so she likes flirting with 
Mike online. Today he writes, “Can I show u a pic?” Before she types a response, he says again: “Keep 
this private ok? I like u, Cat. I hope u like me 2.”

Now what light do you think Catherine should choose? Explain your 
choice. 

________________________________________________________________

________________________________________________________________
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What’s the Issue?
Kids love connecting with others online. Most young people talk online with their friends and family rather than 
strangers. As a parent, you might be concerned that a stranger with bad intent could contact your child. 

“Online predatory behavior,” as it is commonly known, is when adults contact kids or teens over the internet in an 
attempt to “groom” them for inappropriate sexual relationships. Many experts, however, have found that the more 
realistic threat for teens online is actually “online sexual solicitation.” This means encouraging someone to talk 
about sex, give personal sexual information, or send sexual photos or video. (It does not always mean asking for 
sex.) For instance, teens might receive inappropriate requests or messages from strangers or acquaintances. 
However, contrary to popular belief: 

• Teens (ages 13 to 17) are more at risk for online solicitations than “tweens” or children

• The majority of online solicitations come from teens themselves, or from young adults (ages 18 to 25)

• Adults that solicit teens are usually up-front about their true age and intentions (Subrahmanyam and

Smahel, 2011).

Why Does It Matter?
When teens are led astray about what to look out for online, they can find themselves in unhealthy situations 
without realizing it. The allure of these kinds of relationships is not surprising, particularly for teens who are 
already vulnerable. Solicitors can provide teens with a boost of self-esteem with compliments and attention. And 
once teens engage in these relationships, they might agree to do things they would not normally do because of the 
imbalance in power between them and the solicitor. It is often not until much later that they realize that they were 
being manipulated. 

common sense says
Discuss responsible online behavior.  Talk about who it’s okay to chat with and what is okay to talk about. 

Remember that many young teens are beginning to experiment with flirting and relationships. This is normal. 

Online flirting with strangers or acquaintances is always risky. Flirting can quickly lead to inappropriate 

conversations or requests. It may also lead young teens to believe they are in a serious, romantic relationship 

with someone they don’t really know. Both situations can make teens feel uncomfortable or manipulated.

Block, ignore, or leave. Most young teens know how to brush off unwanted contact. Encourage this behavior.

Make sure your child feels safe telling a trusted adult. If something creepy or inappropriate happens, young teens 
need to know they will not get in trouble if they tell you or another trusted adult about it. 

Talk to your child about healthy relationships. It can be difficult for some young teens to recognize when others are 
manipulating them, especially those young teens that want to experiment or prove that they are mature. Discuss 
which factors make relationships healthy, and why young teens should not compromise on these values.

Look for warning signs. Does your child seem withdrawn, spend endless hours online, or appear to be hiding 

Common Sense on
Safe Online Talk
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something? Young teens who wind up in inappropriate online relationships often show these warning signs. If you 
think this might be happening, ask your child about it.

Sources
The Berkman Center for Internet & Society at Harvard University. Enhancing Child Safety & Online Technologies: Final 
Report of the Internet Safety Technical Task Force. 2008.

Smith, A. “Teens and Online Stranger Contact.” Pew Internet & American Life Project. Oct 14, 2007. 
(http://www.pewinternet.org/Reports/2007/A.aspx).

Subrahmanyam, K., and Smahel, D. Digital Youth: The Role of Media in Development. 2011, Springer, New York.

Ybarra, M., and Mitchell, K. J. “How Risky Are Social Networking Sites? A Comparison of Places Online Where 
Youth Sexual Solicitation and Harassement Occurs.” Pediatrics (2008). 121(2), pp. e350-e357.

Wolak, K., Mitchell, K., and Finkelhor, D. “Online Victimization of Youth: Five Years Later.” 2006. National Center 
for Missing & Exploited Children Bulletin. (http://www.unh.edu/ccrc/pdf/CV138.pdf).
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